. @ 


se  ” OCUMENT RESUME - 


ED 228 856 — 2 rr FL 013 627 
AUTHOR Rivera, Charlene - a 
«TITLE ALPBP Project. Research Component: Summary of Research 
. .. Findings and Final Reports.  - * 

INSTITUTION . InterAmerica Research Associates, Rosslyn, Va. 

_ SPONS AGENCY National Inst. of Education (ED), Washington, DC. 

‘PUB DATE .. Jan‘82 °° — . 7 a 
CONTRACT 400-79-0042 a Ta 

' NOTE 134p.; For related documents, see FL 013 628-629. 

_ Some tables are marginally legible. © 

PUB TYPE _ Repozts - Research/Technical (143) - 
EDRS PRICE MFO1/PC06 Plus Postage. - 
DESCRIPTORS. *Bilingualism; Bilingual Students; Cognitive = 


. Development; Communicative Competence (Languages) ; 
Discourse Analysis; Ethnogtaphy; Immigrants; Language | 
Acquisition; _*Language Proficiency; Language 
* Research; Reading Comprehension; *Research Projects; 
*Second Language Learning; *Testing; *Transfer of 
Training; Written Language. 
ABSTRACT i - Wes 
This report summarizes the Assessment of Language © 
Proficiency of Bilingual Persons (ALPBP) project research component 
and provides a summary of. the findings of the other six components of 
“the study. The summary -of the research Component’ includes an outline 
of the goals, activities, and requests for proposals. After the 
introduction, the following findings are-summarized|.(1) "Bilingual 
. > Children's Language~Proficiency: An Ethnographic Study," by FL. 
Rodrigifez—Brown ‘and iL. Elias“Olivares; (2) "Linguistic  ~. ° 
Interdependence among Japahes@’ aiid Vietnamese Immigrant Students," by . 
J. Cummins, M. Swain, J. Handscombe, K. Nakajima, -D. Green, “and C. 00 oe 
Tran; (3) "The Relationship between Native. Language Reading ot 
Comprehension, Second Language Reading Comprehension, and Second 7 
Language Oral Ability," by B. Tregar and B, F. Wong; (4) "Methods of 
Analyzing Discourse in English and Spanish to Determine Language . 
Proficiency," by H. Slaughter and A. Bennett; (5) "Study of Graphic 
Sense and Its Effects.on the Acquisition of Literacy," by B. 2 a 3 
. Hernandez-Chavez and J. Curtis; and (6) "Limited Language Proficiency 
of Mexican-American Third-Grade Students: A Problem in the Definition 
and Measurement of Bilingualism," by Z. A. Hayes. Four appéndices are 
attached dealing with the proposal solicitations and giving a 
breakdown of proposals according to categories addressed in the 
request for proposals. (AMH) . 


* 


HERRRARERARERERRERRER EER RRERRRREERERRERREREREERRREREEEEREEEERRASERREE ES 
* Reproductions supplied by EDRS are the best that can be made. * 


. _ from the original document. eg — = 
RRRERRRE RRR RERER EERE RERERERERER EER ERE RRR EER IER ER EEK ERIK ARERR RARER ERRREK 


<) "Ss . | ae ° nee 


MERIC. 1? ese , 


JA FunrText Provided by ERIC 


Lead 


l 


a 


< i 


a 
FL 013 G27 


Bo Epcke 
¥ 


Washington,’ aves 


er: 


‘ 4 . 2. £ 
Submi tted: to: ‘ se . a le 
National Institute of  Saueaeion 3 a 


1200 19th Street, N.W. aa a ae ee 
20208 a | 


. : °. = . : 
. 


’ ALPBP Project Research Component: 


ta 
. . 


” Summary of Research Findings , go Bes 
and. -. a va 
Final Reports | 4 eae 


. : . . mt x 


‘Final, Report = January 29,1982: 


U.S, DEPARTMENT OF EDUCATION 
NATIONAL INSTITUTE OF EDUCATION . ; 
EDUCATIONAL RESOURCES INFORMATION i 7 : 

oH we : CENTER (ERIC) 8 wae. é ‘ 
‘ {.: This document has been reproduced as . . 
‘ received from the person or Organization 4 ae 
Originating it. 
Minor changes have been made to improve 
reproduction quality. 


» 


® Points of view or Opinions stated in this docu- 
ment do not necessarily represent official NIE 2 Pa 
Position or policy. . ee u 


: ns Prepared Pursuant ee ik 


+ 


"Contract NEE too- “79-0082... 


Sumi cted by: 


Anteramerica Research Associate 


* 


Contact person: 


oe, cen Rivera  - 


TABLE OF CONTENTS 


‘0 


‘ | _ 4 page 
The ALPBP Project Research Component... +... 2). eee cy 
Summary Se Fiadings 


Bilingual Chidren' s Language Proficiency: An ; 
Ethnographic Study, Flora high uegs ou a 
Lucia Elias-Olivares. ee eee ok ew Se. Gy we ee eG 
z no 
Linguistic interdependenés Among Japanese and 
Vietnamese Immigrant Students, Jim Cummins/ 
_ Merrill Swain/ Jean Handscombe/ 
Kazuko Nakajima/ Daina Green/ _4a m4 
Chau Tran e a er a a af cS vie 6 Soe . coe we ew TS. 
The: Reise ionehie Between Native Langeace Reading oo 
Comprehension, Second Language Reading aj 
. Comprehension, and Second Language Oral oy 
BOVEY: Betsy Tregar/Bak a Wong . ie a Woe, © eee ae eB 


 Mathiods of Analyzing Discourse’ injEnglish and 
Spanish to Determine Language Proficiency, 
Helen Slaughter /Adrian iets te eB eee eV ee 6 27 


Study of Graphic Sense- and-tts~ Efrecte-o8- the: ae acu aeueniane a 
Acquisition of pita Edwardo. Hernandez- nehevess ° Bye 
Jan Curtis. ~ 6 2. a. . ce i ee ee «33° 
“Limited!!. “Language Proficiency of f_ Mexican-American 
Third-Grade Students: A Problem in the Definition 
and Measurement of Bilingualism, Zoe Ann Hayes et eee 6 AO 


9 


“Wppendis A- Proposal, Solfcitation October 23, 1979. 


“Appendix B - Breakdown of. Proposals Submitted. 11/26/79 Z 
1 : According to Retesories. Addressed in RFP -— 


Appendix C -. P Proposal Solicitation April 21,. 1980. 


Appendix D - Breakdown of Proposdf's Submitted 7/14/80 
ee to Categories Addressed in RRP 


? K : 
a td 
» 4 : : : 4 ‘ 


The ALPBP Project Research Component. _ oe | 88 ges 
. The specific goals of the research component oF the ALP rae project were 
to Fund in two cycles, Tor one year's duration, basic research related: “to 


language proficiency assessment issues. eoisalines For soliciting research 


Proposals, selecting relevance projects and moni toring selected studies are’ 
— 


9 


*descrised in detail in: Language Assessment Project, Progrese Resort to NIE 


' January 28, 1980. A summary of these activities Follows. 


‘A request for Proposals was written by the ALPSP Project Director. 
It summarized the issues nies were to be researched. They’ were: | 


oO 


O Cognitive abilitias and proficiency in eines and second - 
language; . Ws 
me) Setting and proficiency i in a Pidke and cesnd language; 
" - Competence in classroom communication; and 
settee O- nse theds -for- assessing tanguage proftetency—in-e First _ le ny 


and second language. 


Approximately 217 requests for the Pecpsaai Solicitation (Appendix A) 


¥ : Z 7 . . 
were made during the first funding epee. Of those, 18% were From individuals, 


19% weresFron persons associated with eoneateing Firms, 42% were from persons. 


associated with a university, and 21% were From persons associated with Pane 


- service organizations such" as “school districts and state departments of 


edcesetan, Of ‘those solicitations sent, “hig of the requestors’ actually sub" 


* 


oietees Proposals. Appendix B summarizes the categories, methodology, purpose, 


. and budget for each Proposal submitted pueling the first. phase of solicitation. 


A review pane) was selected which was composed of. “beer researchers! and 


“Bractitioners,'! who were skilled in “language paseo issues within _the 


o 


: 
x 


classroom setting; had. expertise in ethnography of communication, First and 
. second language acquisition, iegaieae assessment, scctelinguissics: 98ycho= 


e . 


hinguistics, and. fe bel lag research; ane had teaching experience in 
TB eae Peg ty s\n iP eg ec aeee =, Siento: ss es 


et? cuts Leen lg head 


bilingual programs. Those seteeras feprésonted scholars fron mu] 


backgrounds with collecti%e expertise in sociolinguistics, f First and second 


ethnic 


language eeauietey ens linguistics, Biyeke eay and psychonetries. Geographically, 


they represented “the Southwest, the’ West Coast, the uidwaet,< and Canada. 
a — a . 

Procosals raca ived were preoaread for én anonymous. review and sence £0 
sanelists for their evaluation. From the Srgesrweliasctey of reviewers' 


i 


ratings, it was possible co rank proposals. The sop rated Sfovoss sls ay two 
or. three reviewers, with an puerece (mean) score of 60. or more, wera desig- . 


nated to de further evaluated dy all’ panelists. an 


Proposals wera rated on relavence to she presaga! “solicitation issues, 
FCS IT Ey OF ae ae lan -for— = f. ae d.. sh ace -erttara, 
ses Trey BSTgty and*atan or-projeet smanagemen't ased--on- these. crictera 


taree Oroposals were selected For she First cycle of funding. They were: 


Fl ¢ 


Bilingual Children's Language Proficiency: 


An Ethnographic Study 
Principal Investigators: Or. ors V. -Rodriguez-Brown and 
Or. Lucia Elias: Olivares, University of Ninos at Chicago 


‘ Cirele, | P.0. Box 4348, - Chjcago, rivets 60608; 


Lingulsethc: Idcat esendenda ee 


Japanese and Vietnamese Immiafant 


Students  - , x 


oy : = _ ; . oe, : 
HOUSE Ip aI DAVES ti gatars: Or. Jim Cummins , Or. Merrill Swain - 


“.,° and bars. Green, Ontario face itute for Studies: in Education, 


252 BIcor ‘Street Mest, Toronto, Ontario, Canada MSS 1v6; 


ad 


: * Jean aunddeathee and Chau Tran, North York Board of - a a 
Education, epee Ontario; and Ms. aks Nakajima, - 


eon ewer Se- Wee ot Ss vecress dea eee Oe BER ee ae ee a eee 


Project Director: Ms. Betsy J. Tregar,. Boston Public Schools, 
? . . e 2 « 


/ 


y 


Lau Uni’t, Boston School Committee, 2§ Court Street, Boston, , ae 


2 Massachusetts 02108; 


Principal: tavestigators: Maria Brisk, RoSelima Indrisano and 
‘Maria Lombardo, 80ston University, Bos ton,- MA 02215 


. . 
The second cycle for soliticiting resgarch consisted of the following 


steps: revision of the. original ALPBP Predect Request for. Proposals (RFP) 
(Appendix oe confirmation of | _the First year review panei ists availability. 
to participate in the proposal review, and adaptation of the first year 


procedures for receiving and evaluating incoming proposals, 


The proposal solicitation was sent out to approximately 297 individuals 


vn 


° ¥ 


and/or institutions. Of gh ig Winch an regquestors...Qf all- 
the individuals idlicd received proposa! solic 


itatfons 14% or 4 individuals 
responded oy submitting proposals. The breakdown oF second year. arovosal s 


oy apes: putsers: metnodology, and budget is Founc in “Aovendix DD to the. 


@ 


Research Report. | _ me 


As with che firse year Proposals, they were rated.on their relevance to. 
e N, ek 7 , 
tne orocosal solicitation issues, oor ty of design, and plan for project 


management. - Based on, these criteray ‘Hess proposals were seleccad, “They 


Wera; . | | 7 - : : : | ; ee 6 . 


o 


Methods of Analyzing Discourse 


se .  £3Mguage Proficiency . 


SS BERCTBET” Invest gators: Or - Relen Sigighec Tucson Unified 


in Enalish and Soanish to Determine 


gs 
Schoo] Oistrice, Tucson, Arizona and Or,. Adrian Sennett, Centro. 


de Estudios pusrtorladeuse., New York, New fork; 


i F - é + ‘ w 


Study of Graphic Sense and 


les ‘Effacts on the hequ?ei tiga of Literacy. 


Principal Investigator: Or. Edwardo Hernandez-Chavez, Instituto 


de Lengua Y Cultura, Concord, California; . Pe 


“Limited! Language Proficiency of Me 


~Amer ican Third etads ‘Se aenee? 


s . a 


xican 


A Problem tn the Definition and Measurement. of Bt fraud lee 


i Principal Investigator: Or. Zoe Ann Hayes,’ University of Nevada, | 


.* . . nc " . : ” : - B. 
Poe Las Vegas, Nevada . an : 


€ . : Pi iy : - . - ; ; 4 - 7 : 2 
Ba _ A description of each study. in | cormd SF -TEE Borpise, the ‘research ques- 


tions, methodology and, findings follow. Findings are related ‘to the bear 
~ areas of research outlined in the ALPBP Request for Proposals. Final reports: 
for each study are found in the*ALPBP mraiees Final Reports, First Funding 


Cycle and Second Funding Cycle. 


Bilingual Children's Home: apd School Language: 
Sociolinguistic Perspective 


An Ethnographic- 


Flora Rodr{quez-Brown 


Lucia Elias-Qlivares 


“Bilingual. Children's’ Home and School Language: An Ethnographic-Sociolinguistic * 


Perspective. ~P.D. Flora Rodriquez-Brown, Lucia Elias-Olivares, The general 
purposes of the study are to: . . 
‘0 describe chevuetetieeica of the ‘cormun i ty language 
use and attitudes and their relationship to Ene 
oe fami lies of the target children in the Study; : 


determine the eongrusney between the. langdacee constructs 
“used to measure language proficiency and the natural 
language repertoire of the target. children in 

different Settings; and 


determine the functional use of questions and commands 
.and variations related tot the target Seem S..speech . 
levels of Brertelency. 


The. study focused on a description of language Tn terms of communicative - 
“competence following Hymes ' (1974) ‘argument that "conmuncat ive competence. nee 
(is) (the child's ) ability to participate in its. ‘society as not onty ae 
‘speaking but also a comiun! eating member, "and the belief that to study 
communicative competence one has to. taeus not omy on form but also’on 


function in language | use, “The baie unit of analysis of the interaction 


of language and social si is the communicative event with its ROMpOr 
nents (Hymes 1974). . The’ researchers believe language proficiency- testing 


should be. nolan that is, it should consider form and Funet fon ar utterance * 


when determining levels of proficiency in second “Language proficiency within 


communicative situations which oécur paturally. wok 


a 


a 


"Specifically, Ene purpose of che etude was to explore the following 


questions: 


a) nae is the relationship between attitudes and 
language used in the community and the target. 
‘children and their parents’ attitudes and vangusg> 
use in Srererene settings? 


2 5 : i : : : * 


o What’ does’. the data-on the community language reveal 
~ about the relationship’ between language used in the 
community and language used fn the school setting? © 


— oo - fo . 

re) What fs. the relationship between the target children's 
natural language and what tests of lanquage proficiency 
‘measure? Are’ tests measuring what children. know and 


_Produce?. ts there a need. for. new test constructs? 
© | What does an analysis of children's use .of questions and > ae: 
commands in natural settings tell about thé difference in 7 


use in relation:'to language Proficiency levels, settings, | 
context, etc.? 


The children who participated in the study were four girls and two boys. 
The children were selected to represent a range of relative language pro- 


s 
> 


‘ . * . ; F hey : : 
High Spanish (HS) proficiency. The Language Assessment Scale (LAS) was Used 


to determine language proficiency. -Data collection consisted in: classroom: 


ficiency, from:Low English (LE), Low Spanish (LS). to: High English (HE) 


observations, videotaping and tabe recording of certain events de sche) . 
and home davtPonnadts i Field notes were collected during observations. 
Parents of the children as wel] as 84 people-in the Hispanic Eeslen, 
representing three differeht age rouge ere titeevieucd regarding their” 
attitudes toward language, school, etc., and thetic patterns of iptease) (sen 
The wate of analysis for the videarsoe dake was defined. as an‘ interaction, 
or “a series of conversational turns by two or more speakers around a common 
activity or ‘topic which are temporarily related." The aa of the inter- . 
actions per eid ware considered their anguage pesetictre. Each’ child's 
Rap creaie vietciankeeies ddecrdtia to the number of utterances, or units of. 
speech (sentences, phrases, wards) whitch express an idéa and/or a intent. 


: 


Spanish and English utterances for each.child were counted. separately because 


it was expected that "a child who is more proficient -in English (would) . 


id 


soy 


- 


- > 


e ste ee 


 ‘preducé mere utterances in English than i aeat a ‘For further analysis, 
i questions and commands. which appeared jn the: interactiéne ‘were classified 


“eseor sing toa taxonomy | adapted rom previous studies: Questions aad com= 


{ mands were “then classified according to ) the classroom: éontext ‘in which 


ry 


they occurred, i.e., math, ‘reading, etc. 


Results of the Study ve cz o | a. 


Relationship between commun ity iaighagecs use and attitudes 2 Eighty four us ba 


member s of tiie subjects’ community, as well as their parents, were interviewed, 


e ed 


by one of the principal investigators using the Fami ly and pommunl ty Langiie 


Gans: Questionnaire which was -developed : for, the study, The questionnaire » a 


bal . 


was developed in order to gather ‘data about sociological aspects, language 


oe 


use patterns, imeuveene competence and attitudes toward languagg and bilingual 
sé pone 
education of members of the. community. It also provided a measure of 
~~ 


tow these attitudes ere reflected in the target children’ Tanguage use - 
and language choice., Three age groups were represented: those who were, 
T0-20 years o}d, or Az of the sample, those aang wera between 2] and lo, 
32.1% of the sample, and those who were 4] years old, 26.2% of the sample. 


Analysis of the questionnatre responses Par heaced that of the total sample: 
14, 3% were beeain the continental U.S. ; 16% were born in Puerto Rico; and, 
665 were born in Mexico. The may oet ey of the sample had lived in the Unjfted 
States for a paried oF between’ sJx months Sad five years; and 8, 3% of 
"the Sample had liveg in the"U.S. for the lase ten years, OnTy 11.9% ; 
had Itved in the Ideal communi ty all ‘of tchaiy lives. 8 majoriey of the - 


Tespondents had come eines ly tron Hexico (66. -7%) or Puerto Rico (16.7%). 


. 


Ra w 
The majority of: those interviewed were second generat ton bea Tents: (Fest. 
a. &. . mY . 


family ener: who were: born in the ‘U. 3. ) and 33. 38 were ‘first generation 


(one: who js feeten: born but who has ralien: up -residence tn opus.) the 


* popukation: in this saaeie had a ATakpe level" of, income ‘snd had completed 


¢ 


a 


more years of education eee samples¥ surveyed in othe studies. a: three, 
« 3 ee 
percent (538). earn more than Sie. 000 per year. The youngest group Jn he sample” 


o 7 - 


was the moet educated; 53%. of gthe sample, who were younger than 20° years of age; 


~ > e — 


, had taished High school; whereas, -none of those who were over. 4G years of age chad 


‘a -high ‘school diploma. Many of the respondents classified thenselves oo 2 « 


3 ’ ry 
'Mexicano/a'! which indicates their sociocultural and 1 linguistic ‘tdent fF I@atton. 
4 oe. wy 8 


: 
; . ‘ 
t , . 
. . 


The results from the survey suggested that there a greater use of Spanish | 


among adults (usually spouses, family) and diminished when the. subjects —, 


alternated with their children and Friends. “In those Situations a higher 
ry . 1 
- percentage of use of both languages was reported. In the commun’ ty., boty 


a ~ 


Ne 


languages were used: “Seeapts) was ‘identified as being thembanguage of choi ce” 


iF interaction even among ee who. were younger than 20 years of age. ° 


~ 
re 


s 


rt was found that ‘as language: proficiency in English ‘igpmeased, the’ use are 


Spanish diminished, especial ly chia the younger than 20 veer "old | wo 


respondents. Results from parent responses to: the Same 2 questionnaire ‘4 


indicated that their attitudes. were closely related to .the ‘twenty | 
We 


. 


2 


to forty vear. ote _Fespondents in the community. They rated gig (14H oe 


Q 


morg: important in | bilingual n'si ghborhoods cnan did” “the rest of those 


surveyed. nasil from, the ‘quest ionnai fe are signiffeant. in that they 


‘, >» 
‘ 


indicate the need to Find out. what nenbbrs Fconi minowjty communities consider 


aca 


-to be important and functional in the education. ae thei? hii icda: The ~ 


= 


researchers recommended that a sgommunity’ s atti tudes toward English/Spanish 


bi lingual ism be’ serveved before attempting to establish educational 


for language minority students. > 


programs 


The relations tp between children's natural 
Te 


tests of language proficiency measure, Results. regarding test constructs  - - 


’ 


lan uage use and what 


and. predictability. of language proficiency 


levels were. ‘significant, in 


° studying the congruency between. 3 conman ly used tests of:- 


language proficiency 


and the children's actual language repertoire, 


it was found that each test 


measures a different aspect of language. | The tests examined were: The va? 


James Language. Dominance alest the =anguage Assgssment Scale. (LAs) and the 
Bilingual Syntas Measure Gy). 


tt was found that onty a very smal part’ of the chi Id! s 


language 


repertoire” in- cerns of number of utterances, was .taken 


inte account in 


assessing language proficiency when using the 


James Language Deminance Test 


“which i's basse: on vocabulary production and comprehens ion. 


For this” reason, 


. when assessed ‘with this mesures children could appear to. be much ieee pro- e 


ficient ‘than they eotnally are. on : 


It was Found: ‘that in the spantice form df the LAS's, 3- 5 ‘subtests (Phenomic, 


“exteal, and, seal comprehension) produced scores with two or more. -levels of 


difference from the 'totah score, 


These subtests by ‘themselves, it was found, 


are not good predictor! of language proficiency, especially for children who © ; 


y - 


are not highly ae, in 1 that language. — 


The researchers recommend 


a ae) 
io 
4 2 


assess | language. proficiency only ep a very smal] part: of = | bi ingual child's 


coe 


that since the LAS is one of the most widely used tests of paneua ae: 


Proficiency in ‘bilingual Programs , . that. a: larger sudo should be under- 


taken to determine if these differences between the ‘total and subtest 


scores occur consistently. 


The 8SM purports to measure language proficiency i in terms of language 


® 


development using @ syntax construct, An analysis of its grammatical 
structures indicates ‘that although a majority of them are dare of the English 
proficient children! s language repertoire, they representa low percentage 


of the children's total language repertoire. In using the Spanish 8SM, 
Was found that a greater, more varied number of Structures. were représented, 
although some of the PnP EHneS measured by the BSM did not appear in any aes 


the childrent Ss repartolre (e. g., the copula “ser't), 


Based on these findings, the résearchers recommend, “continued research 


Oto Find new test constructs for measuring language proficiency which, ate 


“more | holistic in. nature and ton a enon ledge of, or are based on inat chi Tdren 


a. 


actually do with Janguage.""_ They. sugges6 that such tests should approach 


the measurement of language. proficiency From a wider apetate Ives that of 


. - 


communicative conperences where “Form and funct ion of language are invalved: 


and where natural Janguage samples are’ the. source ‘of information abgut the gl 


i ‘ S 


| students! language proficiency. Stee it seems that current: tests used to. 


ai nguistic ‘repertoire, it was recommended chat more research leading, to 


il eeediamed 


cont fhued deve lopment ar integrative medsures be undertaken. a a 


= : 9° _ 
ERIC 


IEEE A Fit T0xt Provided by ERC I 


_ Analysis of Children's use of Questions and Commands in icaral Settings. 
The use of guestions and dpesertyas of eight. year old Mspaniic children a 


~ 


formal Ee informal settings was also examined, Prequeney count of questions 


in che corpus demonstrated that questions occur more often in the language 
in which the child is: more proficient. An analysis of élsee coon cveioning - 
patterns showed that requests for information had. the highest Frequency 


of occurrence in both Spanish and- English, fol lowed by yes/no questions. 


° 


é 


Recuests for permission, requests for clarification, and theoretical questions 


had a higher incidence of. occurrence among children he. were more prekictene: 


in’ English. - it was also found that in the formalise lasareor context, in 


both English and Spanish, children asked more information questions. When 
: the types of questions that eccur the mest during different activities: in 
the classroom settings was examined, it was found that the majority. of the 


“request for information were asked during the angiaas arts activities, In. - 


informal settings, requests bc information showed the highest: frequency: oF 


a ecu eene: of both English and Spanish. 


: - . " : i 


The use of directives was also examined.’ The most common. types of,* 2 


directive used by the children Studied were: axplicit imperatives and im- 


bedded imperatives. _ Both were used to express intent. It was found that 


use of directives most often occurs in the ianaesee in which the ent lg is 


more proficient. " 2x 


The researchers conclude with recommendations that: 


. On | research continue to explore children! s language. use 
in. formal ane information settings; 


oO language be defined From a holistic Perspectives and. 


a: language profigiericy be. ‘deftned scars ag pe) language - 
4 purpose, domain, and other contextual variables, 


Contribution to the RFP Goals 
ee 


The general and specific ourposes of this stu contribute to a better 


understanding of sociocultural norms. and’ "social perceptions! which invlusnes 


* * 


use se | and Ly in different contextual settings, thus, it conteibutas to’ 


an understanding of parce areas of research suggested by: the RFP: 


‘Oo setting and profietency in a fiege and second language; 
° compétence in Classroom (and home) communication; and 
ro) methods for sesceeind language Proficiency in a first ' 


and second language setting and Proficiency in Li and a 


> 
« 


\ 


The study's “Findings regarding the frequency and distribution of certain. 
functional. language uses: of schoo | children is significant. Variability 
” was eeveees not only situational ly and contextual ly but ajc to Ene use oF 
Spanish or English ae to participants ethnic BES yeaetan and. decile 


It was also. found that cae ne were the most competent in ‘school and home 


‘ 4, 


used certain language peers in the use of communicative skills more 


’ 


Frequent ly than others (e. g., using directives ‘in. the domi ndee language) . 
The study's contri but jon to language proficiency Sasegsment: methodologies: 


is import ant because it introduces the concept that language proficiency, 


«8 


must be assessed “within communicative ‘situations which occur natural ly. 


vs is also important in amet is documents the discrepancy between types of 


‘axiéat and grammatical items measured by some wighly used tests of language 
. proftctency’ and aetud ‘lexicon and grammatical structures elenentary children 


produce in natural ly Seeur eng situations. a . a . cite 
we 


2 
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Japanese and Vietnamese _ Tmmi 


Linguistic Interdependence Amon 


rant Students. 
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Jim SHINS Merril] Swain, Kazuko Nakajima, Jean Handscombe, Diana Green, 


The study was based | on the hypothesis that Ly and Ly prorlerency are mani- 
festations of a common underlying peoficiency and, that therefore, instruc= 
-  tfon in either by or Ly is appropriate to promote proficiency underlying ° 


academic skilis in- either One or both languages. . 


‘The study was designed to investigate Cummins ‘intérdependence hypothesis_ 


« 


amend Japanese and Vietnamese immigrant students in Toronto, Canada. - 


a 


According to ‘the interdependence hypothesis, older. immigrant students’ whose 


Ave scedente proficiency is oe developed on arrival in Canada will] jeacl 


English academic skilIs more rapidly. than younger$ Immigrant students... "Aca~ 
demic. penguege proficiency, is used to refer to aspects of language proficiency 


whteh are cognitively-denanding and are mant fasted in ‘situations where: the 


communicative activity is Supported only by linguistic cues. "Context=— 
_teduced" proficiency refers to aspects of, language Proficiency. where a wide 


range eget ioealztt and situational cues support ‘the communicative. acti- 


wity. te is-believed by the researchers that ‘the use of Japanese aad 


Vietnamese immigrant students provides a ach ageniives: of the hypothesis 
because: ‘of the - ‘considerable ‘differences between English and the students '- 
second languages. The two groups mcpnesented students with different socio- 


economic. backgrounds, namely, ypper=middle bch Japanese seeaeuke and 


Vietnamese refugee Students. Specific esearch questions are: 


fe) What is the eatavionehis between. “the. level of Ly. 
™~ proficiency ‘On arrival ane cone toued ceva iehes of Ly?) 
OQ. How are. séadanie aspects a L, and Lo communicative 
proficiency related to other dimens {ns - of communjcative:. 
Daa ail oe —_ sh. 4 


—" 


,, 7 ‘ , of 7 . . ; 


Oo . What is the fi@iuenees of different sekoriad (e.g: 
personality characteristics, Parental education) and 
behavioral (e.g. language use patterns) variables on 

the, acquisition of English proficiency and maintenance 

‘of Ly proficiency? 


‘The Japanese Study. The Japanese sample consisted of 9] high: socio 


9 


economic status students attending grades 2: and 3 and i aoae 5 and rf of the 


- 


School. of Supplementary Japanese” Studies - -in Toronto. From the original 
aeania a subsample was eeiecred so that bengeh, of residence and sex would - 
be. as similar as possible in older and younger arOuee: ae parents were - ; 


temporary residents who were in Canada for job- feleted reasons. and he” in- 


ae 


“tended to eventually return to Fase. Thus, there was high motivation to .. 
maintain their children! s Japanese protictercy: ‘The ‘Japanese . data collection: 


procedures included individual - interviews in the ‘native language with parents 


~ ba Qt ee 


of mergee students. The students were administered English: and: Sspanesat nah 


group academic language proficiency measures, individual Engl ish/Japanese Pe glee 


a 


academic Measures, and were interviewed in eepaness and English. The: English. 


academic measures consisted of the second grade Bates MeGinitie Vocabulary a 


peading Tests, a written Prepositional Usage Test and oranty administered adapta 
tions of the Antonyms and Sentence Repetition subtests of the eanguedge, Assessment 


ee 


Comprehension ead Readin Proficiency | : 


Umpire, The Diagnostic Test of Readin 
7 Level I and Level Hf devel ped by Toshio Tatsumi was used to test the reading 
ser iis: of the sample. The test provides 3 i a assessment of reading 
skills From grade 1 through 5 and is. widely used ‘in Japan. ere were’ ae, 
verted ta to T- ‘scores with a mean ‘of 50: and standard deviation of " baed “On | 
Japanese norms . ‘Scoring Procedures: were developed for English proficiency 


"among Japanese children based on ‘interview data. ‘Approximately 25 percent ‘ae 


_ the interviews chosen ‘at random prévided éhes ‘basis for developing and refining . 


a ee 


aes, | 


scoring categories and scales based on sophistication and accuracy of syntax, 


~ and richness and detail of information communicated. Ratings of inflectional 


use in English were included. The final scales in Japanese and English were : 
developed partially using categories developed by the researchers and’ re- 


vised with data ptovided by the interviews. 


. 


* f 


_A factor analysis of the edglish and Japanese proficiancy measures was 


"” gonducted to examine the relationships among variables and: to peduee the. 
dependent variables to more manageable proportions for purposes of a multiple. 
fepression analysis. Other analyses which were employed to test speci iff C:: 
hypothesis or confirm ‘findings were partial correlational Gaaty sie. ao asecde. 


metric comparisons of ‘slbitng scores, t-tests mar the jevformanee of older and 


younger students and regression’ analyses involving the full Japanese sample 
of 9] students. . . ae . _ a. re 

The Vietnamese Study. The researchers were unable: to find an adequate 
number of Vietnamese Ld) students. and eventually identi fied and. tested only” 


45 weudents, All the Vietnamese students in the sample were recent e aretales 


the range being 5- -22 months. . Students were chosen between the ages of 9 
2 i 


“and 17 years to ensure that the sample had received some education in Viet-.- 


namese. Group tests were given in both languages but individual interviews 


- were conducted in English only. A detailed background interview was not 
carried. out al though information’ was obtained from the children about last - 
grade completed in Vietnam, whether. they had studied English in camp, are 
and ength of residence in Canada. The reading ecaprhenstan subtest of 


= 19! 


the grade 2 Gates McGinities. Test and he English Prepositional Usage Test, 


both used in. the Japanese study, were. also. ead. In addition, 4O<t tem oral 


. 3 = ay . , ye oe. os a 


“o ' . % iT 


English and Vietnamese Antonyms tests: were deve loped such that 30 iyens in 
each test dénoted concepts thag were the same, ‘or sini bet, in both’ languages. 
' This Procedure was intended to allow direct: comoarisons of students" per= 
formance, across languages., Two Vietnamese written ase tests were developed 
“to further assess Vietnamese: ‘academic skills. One test (2 fable) was, con-- 


‘ 


.Sidérably easier than the other. {an expository passage) 


Restibs of the Study 
Ely 


~The Japanese Study. The result. oe the study is: regarded by. the re> 


° 


searchers as “strong evidence for the interdependence hypothesis and Ge 
existence of a common: underlying proficiency. ‘Based on a regression analysis, 
it was Found ve individual differences do not areatly sPhece acquisition 


ahs / arr 
of Ly syntax as manifested in [informal conversation. Exposure and use of ‘the: 


language appear to “be considerably more important, The researchers conciuide: ee 


that students! level of Ly cognitive academ|c development. makes a considerable n 


difference in the rapidity: with: which by cognitive. academic proficiency is” 
devel oped. —. = gee = P . , ee a 
“ott was found that . — is’a distinction between grammatical: and diem 


ole or Pragmatic) competence as has been | Suggested. by ian Palmer cand 
Canale and, also, that. interactional Style, is. interdependent across languages. . 


In other words, ‘a child who tends to volunteer information ‘and provide- detailed 


elaborative responses ‘to questions in Japanese wii tend to manifest. ae same 


ypes oF linguistic behavior in english. The researchers ‘conclude. that, this 


. trai exmust be related to personal ity variables. : Since thay aan a major. role 


Fn determining the ways . in which leariers tend to interact in by: Fire language 


4 


cognit ive/acadenic maturity,: on thé other hance, exerts, an. passe ant influence -on 


the rapidity with which by cognitive/academic skil 18 -are developed: The 


Findings Suggest that older immigrant students maintain and develop their 


Ly ski'tie better than students. who | “inmi grate at a younger, age. It ‘Ts 2 - 


“Significant that these eiieliies are the Same as those reported by siueneboss 
Kangas. and’ Toukomaa (1976) despite the vast difference in subjects Gapanaee 


upper-class versus Finish. working-class), and contexts. _ 


The researchers conclude by Suggesting that LI cognitive/academic pro-. 


Ficiency is s only. one “Factor influencing the acquisition of L2 proficiency. 


It remains to be seen what. Other factors are important and to what extent ‘s 


: oe 


distinct sets of predictor variables differentially affect the acquisition. 


of different aspects of. language proficiency as. well as the continued develop= 


- 


ment: of Japanese Proficiency. : _ 8 2, 6 £5 


The Vietnanese Stuy. Correlations: among . English and Vietnamese aca-_ 


demic proficiency variables showed highly. significant relationships beth wtuhte 


a 


and across. languages. Further ‘support for the interdependence hypothesis. 


was provided. By: “strong positive correlations: between age ‘and last. grade’ 
. Vietnam and eng | 1 sh and Vietnamese proficiency. variables. | Semcon 
was also found to be strongly related to sf cognitive/academic proficiency, . 

The same ‘pacteen of Findings as the Sapanece study energed rent ‘the Vietnamese 


study. Because they were such. diseintiae samples, this provided far thes evi- 
v 


ON 


dence for the interdependence hypothesis. 


Contr tbukion to the "REP Goals. 
———— ese 


~ 


This arid’ is significant in furthering our understanding of the rela-: 


, “ 


tionship ‘between certain aspects of. language proficiency (acadenic language 


proficiency versus “context-reduced Tanguage (breficisney) and cognitive ° 


23° 


& 


° 


. 


abilities of’ students ‘het ages range from 7 years to. 17 ‘years Of; age. 

As such, the two studies provide greater: understanding in the area Ghene 

RFP: Methods for Ragesetne Language Proficiency in a First and Second 

Language. fajor implications for assessment of language. proficiency relate . 

‘to the. finding that. the construct of proficiency is not unitary and that 
traditional distinctions . and modes of assessment. (e. g.,; ‘Vistentie. speaking, ra 
reading, and writing) may be less: fundmental than distinctions: related to 


the context in which the communicative activity pokes place (he, context- 


° 


émbedded versus context- reduced) and the extent to which communicative per-- 


Me 


formance is determined ‘by Felatively ‘Stable. attributes of the individual: 


9 
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7 ‘Relationshio: Batusens Native and Second Lan uage Reading _Comprehension and 


Second Language Oral mote, Betsy” Tregar and Bak Fun Wong. ‘The study 


a. 


was motivated | by the Boston Public Schools! need to. implement the provisions 


stated in the tau ‘Remiedies. The ce district: felt a need to clarify the 


concepts of language doataanes and guage Proficiency in | order to imp te~" 


Q 


“ment. the LAU Remédies’. 


The Purpose of the (Study was to invest igate. the. relatlonship between 

: native language (L, ) and second language (L, ) ‘reading comprehens ign and 

‘Second language oral “ability. The sample for the study were ‘four hundred | 

fon- English: dominant children, Of the total sande. 200 were Chinese. speaking 
: and: 220 Spanish speaking students in grades. 3- “8. ALL students were classified 
as vatehee Lau catégory A (monolingual. in a language other than English). or 

‘B (eredominant speaker of a language other ‘than English). ‘Oral, language - 

and, cloze ne measures, were administered in English, Spanish and Chinese. 
“The cloze measures were developed by the Boston "eubiic School's LAU Unit. The - 


cloze format was used because it had . Deen shown to be a generally ‘valid measure 


of med ing comirghens ion. a : 
Results of eae seaiye’ 

7 an 7 
ui denerals it. was found: that Gy reading scores were preter for students 


reading at grade level in ie than’ for students reading SE ION grade level: 


ie Cross- ~tabulation of Spanish ‘and Engl sh éloze scores indicated: +nae 
Fifty-three percent. of Hispanic students, who. scored ator above grade jaye oe 
in Spanish also. scored at or: tee grads level in English. oF those, ihe scored ' 


‘below level ia Spanish, ninaty- “Five: “percent (95%) ‘scored low in. English, 


. 


Paar. 


ws 


Similarly, Fifeyoeighe percent (58% %) of Chinese Students ator. above grade.” 


‘level i in: Chinese, scored at or above grade: level in. English. oF Students: a 
who. scored ‘below grade level in Chinese, seventy- eight ‘Percent (78%) scored, 
below grade level in: English. Bis was also- Found. that there was %a higher _ 
correlation between a and is. reading comprehension anen between: la oral 

ae ey and Lo Feading comprehension. for students in. “grades 3- 5. Whereas _ 
for middle schoo] Students , there was a Highoe correlation between L>. opal 
ability cand u cloze reading comprehension than between Ly and or Teading.” 
comprehension. The researchers suggest that the findings for. the: elementary 
Students js significant ‘ai ‘consistent with the belief. that students who 
First acquire reading skills in their Aative leveusee: will achieve better _ 


English eeadtag than Students ‘who are taught to read ‘only in English. 


: “the Tontradictory finding at the middle school level, suggests a need tc more : 
ea eranly examine the variables: Thich: affect the. acquisition oF literacy | 
in a second. language for adolescent students. Ve also indicates om need for 
educators to. be aware of the developmental, aspects OF. language acquisition in, 


the. design of instruct fonal programs for Second Janguage learners. a ors 


id £ 


i eo 


Contribution to the RFP eosls. 


Results from this study are closely related to one. oF the four areas 
of research suggested in the ALPeP RFP: “Method for assessing Tanguage * 
"Proficiency in: Ly and Let te was confirmed (that students: on grades . “85 
who were reading at grade’ Jevel in. Ly would attain’ r higher: Scores me 
reading than students whose 4, ‘reading abitiey, were below. grade level. 


5 
This aostag has important, “Implications. for placement of language minority. 


Sy A am 


students in acpropriate educational Programs and. “for clarifying what variables 

“may 3 arrec: language minority students acquisition of” 4, reading. Clearly, 
the results suggest that elementary | 2 Janguage minority ‘students should 
becone literate, tn L, before Starting a instruetion in Ly - The 


a 


"other significant Finding was- that there Was a higher correlation between a 
_ ty and Lo reading comprehension than between by Oral ability and Lot reading: 
‘comprehension for elementary age students. Thi's suggests that tests of. oral 
i ability may not provide a ‘Clear indication of ” reading «comprehension and 
as. such, are not mcennate measures: For Placement of students dnoan 1 adadenic . 


Program. For thiddle sch | Students, the findings are not clear and: thus, 


‘there. jis a | Major need. for further research with this. age group. 
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Adrian T. Bennett, 


for identifying, 


through Sth grade. 


TUSD personnel, « 


study, 2 


Study, 


During the 


the researc 


hers listened to 


LPM in Spanish and English and dey 


question Posed in the Study is: ¢3, any "Set of language Proficiency assess~ 


‘. 


Results Of the Study 
nee Study 


eS exhibi red Were related to. 


i 


ges of selecting $ 


@ wide range Of data samples From the ree 


eloped a Criteria’ 


interaction and oral discourse, . interactionay 


. 


a 


functional and limited, 
the data base for’ the 


amples for the 


+ 


es extended dige 
"er questions and other." 

forms of explication. in Judgments of the adequacy of 
students! - Sempretiensibitiey, | 


Provision of back- 
erclausal ral'atie 


Of listener awareness, 
for organizing discourse, 


Te, HS A ge 


. MMOl tonal Findtags: tdi cate 
In students! 


ability to mutual] 


Sat tora] Participant and also 


a ae 


; 3 a 

to time and engage in extended ‘discourse on a topic. “Children who appeared, 
less proficient at developing topics ee pronéminal ization wht Te those’ who: a 
appeared more: proficient used ‘nominal, lexical fzation sometimes with mods 
_flers such: as adjectives or adjective elgieare Older students seemed to pro~ | 
vide more specific references including the uSe of. adverbial clauses and i 
Badixtoun: information. More proficient students. also: grasped the ‘oppor 

| tunity to engage in extended discourse on. topics with. fewer examiner elici~" 
tation turns ‘than less Proficient students., As related to the classroom: 
“context, more bar sad students were ineraee ialy assertive in taking the 


sicer and engaging in extended: talk to which | a teacher might respond. 


The researchers aonctuds with a. statement about ‘tHe disadvantages 
and advantages of a discourse analysis approach to language profietency 
assessment. Disadvantages ofthe approach are that much research remains 


to be.done. ‘The method is more time consuming and “because it is a new | type 


of measurement, examiners and: discourse analysts must ‘be thoroughly trained 


eho: that they passess a high. Jevel: of clinical skis in how to score or | 


ps - 


fate the. discourse’ and . how to provide: Feedback : ‘to classroom teachers. The \: 
"advantages are, according to the researchers, that it provides an “approach” 


that can be. used with students at various stages of Tanguage acquisition. 


4 


The researchers. réconmend ‘that future research Prciudes 
740 a comparison of eveidatioas: of: ‘eiguace proficiency 
based on elicited discourse samples to discourse 
__ observed in more naturalistic se rings: 


a * exploration of the relationship between pchiavcnshe: yee” Peed 
ae and language/ proficiency in bilingual ‘children; and ac : 


° + éxploratton of the range of children! s Tanguage: 
” proficiency in both, Spanish and English, tve., research 
to compare proficiencies -ACFOSS tasks and: Janguages . | 


Contribution to sthe ‘REP scale: Results From this study Provide “innevass 
tive directions in the measurement of language proficiency assessment and, 
‘contribute directly to an understatiding of the 4th area of research in othe 
aes Methods. -of Weecssthd: language proficiency in i cand oan The researchers 
point out that the assessment of language profigiency based on differential 
“conversational and narrative skills Of bilingual students has just been 7 


es 


-initl ated. The study \ was siaitieiean: 


fn. identifying patterns of speech ee 
“elenentary eehool children and their, relationship to carrying on conversan | 
tion or narrating within: an experimental situation. However the: question ae. 
| still remains open as to the validity of judging language proficiency. based 


“only « on children! s speech product ton. Because ‘of different developmental. 


el oe 


considerations, anc cul tural ly acquired modes of communication as well. as: ‘pers Se 


mn : 


_ sonal ity traits; some chi laren, may. not ba: as willing to produce snack: as ree 
. Siaee es 


- ~ 


others. For such. children using this approach: ay place them at. as much of wae 


. a disadvantage: as “when traditional. language assessment. strategies are used. 


From the theoretical perspective, ‘a comprehensive theory of: discourse which | 
“ineludes a deveFopmental “model. of children! s acquisition of. discourse. (con- 


versation, narratives)’. is: ‘in the formative: stage. “This study, itts believed, 


“contributes directly _ the development of this important ‘theoretical per- . ; 


ry. 
va, 


spective. 
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; The. Study of Grane sence Effects on the Acquisition of. ‘iterde so 


. 


"Eduardo Hernandez-Chavez and jan Curtis. 


The study of - the relationship of 


graphic sense to Peading socialization and reading readiness: was implemented © 


cin order ta more. fully understand the. process of - literacy acquisition. "The 


Framework for = study was. based _on the hypothesis: that success in learning. 


~ to read. Hepat? upon the level Of: argohic develpnene i in ‘the child and that 


the rate ‘of this. development, is related to the quality of: ‘the child! 


sesociali- 


zation exper ences. ‘Racene : esearch. Pere ice: 1976, 


1978) suggests ‘that. 


chi ldren bxeused:. to written language in their day-to-day. environment systena- Be 


tically develop conceptuali zations of print, a. graphic sense, that progresses - 


- from quasi-pictorial. to very: ‘abstract representations. 


4 . . . os 


ere : we o 8 
s 


in both “Spanish and 


% 


In order to Study: the developtent of graphic sense. 


~~ 
English among young children ‘and to’ investigate. its relationship to ‘initial - 


, 


success in reading and ‘the: nature of its | development, the following research 


or) 


“questions 4 were investigated: 


.* . LA 
1 : gn hg 


@ What is the nature of: children! S. pre- reading. conceptual ization: fe 
of the printed word? Specifically,. do Mexican-American children re 
in the” U.S. demonstrate a- development of graphic sense that is : 
similar to: that found by Ferreiro and how is that development — 
related to the readiness of children to tearn to. read? 


- @. How are children sactalized to print, i.e., what attitudes “and 
practices with respect to. reading. are found in the home? * How. 


is this socialization related to the_ peo aaan: of chi tdren' Ss. 
graphic sense. and their readiness to read? - 


ae Participating ‘in ‘the “study. were. the chi Idren_ in ‘the bi ingua ki nder- 


‘ 


_garten and first grades of Calistoga Elementary. school in. California. 


‘ ; 


‘addition to the 38 attending kindergarten. and 33 attend ing first grade, 43 


_ preschool” age children were chosen From fami lies ae the school sample.’ 


s 


Based. ‘On a ‘comparison of” scores on ‘the ‘Bilingual. Syntax Measure “tesn) 


in. “English. and Spanist, ‘only 5 of the children; two Kindergartners and 


three’ first graders, could be classified "balanced bilingual. ' This imp} tes ms 


that tte. child utilizes comparable grammatical sfructures in the two Tan- 


guages. "Because there were so few bilinguals, it was not possible to. test 


for- the effects of bilingual isméupon the deve lopinent of graphic. sense. e 


Fifty- two were Spanish dominant and oy pel ian dominant. ee P  #, 
~ 4 
oN 


Preschoolers, kindergarteners', and first graders’ reading readiness : cand > 


information were ‘col lected by means of the eceaeratige Breschael 
Ee cog 


rye the Singerland Pre-k ading Screening 


Procedurés,, and the > reading 


4, 


+ 


sub- “tests of the Comprehens ive Test of Basic Skills, respectively. 
: < 
Graphic. sense was. assessed’ by means af. the Graphic Sense wna Sortin 


Task, ‘a test developed by’ the ‘researchers. Thirty | four. cards in both, Seaniok: 
aaa enat isk were developed along the fol lowing dimensions: pictorial repre 
sentation, scripts segmentation, linearity, letter orientation, letter order, 
numerici ty, forétgn language, repetition of. elements, length of string . 


linguistic reality. ‘the ratlonala. For: the test is ate on. “the premise ‘that. 


_ children acquire conceptual izations about what: can and carinot de read, eae 


_ different Stages of development, children’ use different. criteria for "accepting 


ft 


: or rejecting particular ‘graphic representations = readable. at is ‘believed 
children’ s use oF these. criteria reveals the underlying ideas ‘they have about 


the nature oF written Tanguage. ee a ee , 


. : cans : 4 2m 
~“~N : . 3 


Use of a "soetographic" sues tTonnaire provides. the « means of. under? 


. 


i standing hot socialization to print relates. to the. acquisition oF literacy. 


3 The questionnaire provided dat aon the mount cand nature of reading and. 


. ~ * 


Sod hae 
les 


“writing by family members, Included | were “quest ions about family structure ai iy” 


pannenee peseary i educational ‘background and- employment ns tory of: Family. 
MEMBerS: Other Suestions involved Family attitudes towards proficiency. 
Spanish ‘and Engl ish and educational and career aspirations held by the faally 


_ For’ the. child. Questions: to ascertain oe language. use patterns’ in and. ‘out= 


7 side the ‘home as well as questions: regarding the kinds,” availabi tity: and Use. 


- 


of reading materials were included. The variable of social tzation tio. print” 


“is “bel jeved to. play a | strong, role in the significance a child attributes to. 


*e : it 
. 


reading. 


The results. of this study clearly support: ‘the Proposition ane children 


pass | thréugh developmental stages’ in ‘their “unger stand ing of. written “Tanguage. 
‘The stages can be’ identified: both by. the. criteria that: chi tdeen use at each: 
_. 


level in deciding whe ther particular graphic representation can or cannot | 


be read and the characteristics oF. their responses, or distinctive features, 


in locating grammatical structures of an utterance in a written. sentence. 


a, ae 


Profiles oF predictable response pertenns for each of five levels were 


obtained through the analysis of a. card sorting task: on which ehvidees wees 7 
‘asked | to distinguish graphieé representations that were Feadable from: those: 


that were: not. From these- profiles ‘the level at which ‘a particular: 


+ 


feature becomes impor tant to children can be understood For example, it 
ean be inferred that one distinction between writing and: pictures begins at 


caver, 2. At about this” same time, children aise begin, to respond to the , 


length of 3 string. | Three“letter words were generally: ‘accepted as "something: 


to ‘be. read, “bat younger childeen rejected two-letter words: as’: too short 


"to be readable. Similarly, numerals and letters are-confused by the 
younger children. 


, + = 
1 ~ fs as 


‘Stages of ‘development are also evident ” in | chi dren! 's notions, about’ 


the location of elements. in a string. “Most preschool children recognize 


«ty Me 


‘that short Particles such as “the and in must be located in- -smal ler words, 


Bue’ they fail to correctly identity, the particles: in 3 a sentence. “on, ‘the’ 


NY 


“+ ther hand, these same children tend | to. ‘consider it: possible for ‘sate ee 


~ 


: words to represent, an entire phrase. _ Many kjndergar teners and “even first 


. wo, 


Miata will. locate the heads. of phrases in positions other ‘than where they 


a Se - 


locate “the phrases. themselves. 


Spanish dominant chi Idren- tend. to be at ower levels of gradtie: sense 
development than ‘their English domi nant coevals.” us is true for preschool - 
as wel as for kindergarten and first. ‘grade children, sO ‘the differences 


are not dis to Formal: ‘instruction. The level of devel aprient of ‘graphic 


~ 


sense is significantly and strongly related to. certain Nsociographic! or... 
socialization to. iceracy variables, in parfleular ‘to: 


re 


- Mother's Level of Literacy; 


°° Child Reads and/or Writes; and Ot ee “pee 


oe Presence of Magazines. Caan 2 Be os po ey 


vs THES: is interpreted to mean that graphic | sense depends to a igh degree upon - 


“soci alization practices. in. “the childs environment and tha he 


zations pm that the: child acquires are \devgiopmental in nature 


6 ee 
tener" * 


“and are not bound to formal instruction: a a a 
i, cre ig a . ee a eS 8 


4 : , ‘ 
'. ~ 7% aos 


‘ 
’ 


In. ‘contrast, graphic sense. level is ‘only weakly related to a. variety 


of. reading readiness and academic. achievenent data’ ‘such as Jare derived from 


- ge 


Was 


the Cooperative’ Preschool | inven cre the Com; rehensive Test of Basic Skills, 
; ——ventery : 2 


and the Slinger land. Pre- ~Readin 


Procedures. “tt would seem, then, 


ee *uhees measures: assess skills. that. ‘are very different "From those that 


- 


| _ children have acquired naturally’ through their contact wi fh the wor Id of . 


print and that they pring with them’ to- the school. 


\ 
: ' 
‘ ¢ 


“The Seudy of. children’ S. ‘graphic Sense has severe} important implications 


for educational Practice. Knowledge about ‘children’ s informal ty acquired 
notions ‘about print: and. Nes function would seem to ‘be very ‘important : in 
io apeeesing uieiy level of reads readiness, Graphic sense level “should also. 


be taken into account ‘in the kind and level of instruction given to chi Idren 


’ 


in preschool: kindergarten and - first grade. . Finally,. an understand ing Of | 


‘the Sociographic Factors that are related to graphic sense developmerit. wilt, ‘4 


~ + 
ve . ~ 


permit the design of more relevant classroom activities and. techni ques for. 


“the ‘deve lopment of reading ski-lls.in children Frm all social ‘and cultural . 
“backgrounds. 1. en te eS oe ee aa 
‘Contributions to_the REP Goals } . fogs Ve - | 
The findings: From: thes study highly relate to the first area of study 
' in the RFP .<- cognitive abilities: and proficiency ina First and. second 
language ~ = With: an emphasis on: the relationship between chi idren' Ss. sociali= 


zation experiences and their r acquisition of "graphic sense. " 


me ey 


The. researchers. acknowledge that many other Factors which may affect’ 


the: acqui sition oF graphic sense need to. be identified. They indicate that” 


“ae. 


Tongigudinal data over ae: least a. two year period needs to be collected in - 


“order ‘to more ‘clearly define how. the acquisition, ‘of literacy Fits into the “ 


a 


.devélopmenta Process. 


_ ‘The question remains: 


| Are? the acquisition of literacy skills and: the 


acquisition of graphic sense a separate or a single Process? © The: researchers’ 


find ings’ providsssupport for the Vater * ‘interpretation based ‘on “the demon- 


‘strated Em latent between "graphic" sense!!’ and reading achievenent. 


ad 


t 


_ Limited. iadgusge’ Proficlency:. A Problem in - the 
“Definition and Measurement of Bilinguali ism - 


“Zoe Ane Hayes oe 


. 


, Limited Lan, uage proficiency: A Problen itt. the Definition : and | Measurement 


’ 


' of Bilingualism, Zoe Ann: Hayes. The Purpose of this study i was to examine 
the language proficiencies of limited proficient ‘bilingual. ‘Mexican-American 
“third-grade children in ) San jose’ CA, an area with high dncidence of limited 
proficient bilingual students. The “fol lowing issues were investigated: a K 
@ . Whether skills of limited proficient bri trigual students are 
. distributed across. languages in such a way. that measurement | o 
In only. One aaage gives the iTusion of. & verbal ee _and 
“@ Whether students are élassi fied as limited sratiatant: bil Tagua! 


: on functional (cofimun ica tive) as welt as ‘on. linguistic measures. | 


Recent: Fesearch- Findings” on the assessment oF. bilingual language pro- a 


@ 
me 


ri endy suggest that substantial, numbers of bi ingual students may: be 
limited in beth their native and ‘Second languages; these studies suggest 


that ‘there is validity to oe construct of, slim ted language proficiency. 


vA sl intited proficienc bt Lingual’ is: 5 generally defined as one who lacks 5 
native-like proficiency in » both first and second languages. ‘This imprecise 
definition reflects a general problem associated with the. desertpt ton and" 
measurement of, bi ingual isn "only Seoresieas indteationsbeg proficiency 

ate provided by current measured Of Hiaguiseic competence whch assess Ree 
discrete. glanents of ‘language. “Such measures do not assess language as it is 
“actually u used in ‘communicative’ ‘si tuations. In order to” “investigate the: 


-soncept oF "Imi ted" proficient bilingual; the ‘concept: of communicative. 


competence. unten considers thot Baio Hnguiseie. competence. but ‘the know 


a ee 


ledge of appropriate functional uses of Tanguage was used as.. the theore- : 


| ~ tiead Framework for: the. study 


eo 


’ 


Although linguistic competence and communicative competence share 


‘ ? 


common Properties, they are not. diract. indicators of each other. Neasure- 
: ment, of Janguage proficiency. Ts farther. complicated by the bilinguat's 


varying use of languages. To clarify this ‘issue the fol lowing research 


o 


~ questions: were explored: 


@ _ Aang ‘students. classified as "imited proficiene. ‘bi lingdal” is 
~ the total repertoire of grammatical skills distributed, across ‘.. 
Tanguages? If so, ‘is this distribution complemngtarys 


ee Among students. classified as "limited: proficient: bilingual” is 
~ .. the total Fepertoire of vocabulary and communication skills. 
distributed across languages as a function yo ae domain? 


_@ Among students Classified as “Limited proficient. bilingual!" i i 
* ee, ae 8 theré a difference in assigned bilingual proficieneies when 
3 different types of proficiency tests (linguistic competence vs, 
communicative competence) : are. used to assess verbal behavior? 
What’ varlables other: than Vanguase: proficiency (i.e.,. cognitive | 
functioning, achievement, . length of residency): differentiate ~"' 
_ between. limited proficient ote nguel and none Vimtted: Bretiey ens - 
: bilingual students? ~ ah ng . 1 
“The sample. for the study was selectéd from n@n-monolingual Mexican- , 
“ie chean. students Fron 25. third= “grade classroons tn four Santa: Clara County 
“schoo! districts. Third ‘graders were. selected bécause of. the need to make 
placement and Feclassification decisions at. this. level. ‘eae the 25 clags- ae 
oben, 19h. students; ‘compos ing bance samples, were chosen for. the investigation. 
" Twhnty-cne. students. Judged by thelr teacher and the researchers. to be age in a 
"communication. skills’ in-one language and low in ‘the. other coriprrised the = 
First sample.” An author designed test of cormuni cation skits was Field 
‘tested on this samp le; they were also administered ‘the SM hic ‘ Recordings 
* of both’ tests, in English, and Spanish were rated or scored. The ‘Second * 


gene composed of 183, students whose previously collected dual ‘Vasdscs 


7 ‘proficiency data ‘Indicated that they might be limited proficient or as 


an 


a 


iene ‘bilinguals. They were administered the’ 3sM Al hn both Erg lish 


profic 
anid, Spanish. The Bale sample. was compr ised of students from Sample #27 
“ieaae lingdfstie. competence skis (BS4_I an ‘ecppas) indicated limi ted 


. bilingual proficiency (N=43) or bilingual proficiency. (ne38). . A battery 


os 


_° 


of linguistic communicative and cognitive tests were chen administered. 


ieee 


stic tests were. scored, “and. conmuniéative tests rated. _ Demographic 


data was also collected on this sample. All students were given. a Tine 


guistic competence test (The CERAS Balance Grammar: Subtece): in both deceant? 
eee 


collec 


Result 


The Pasudte of this. investigation, "do not Tend support, for ithe. con~. . 


HOMene 


-and Spanish. Distr iet-adnini stered achievement: test scores were also 


ted. 


Sof the Study | 


nee Rather, the. conclusions indicate that - “the use of language 


‘tests : which measure only, one als of language ive en, grammar or vocab+ ye 


ulary) 


is the. 


+ devel op 


> status 


studen 


bi, cur 


langua 


cutoff scores and Tevel designations. dn addition, language proficiency 


and thich provide cutoff levels” may be of questionable validity.’ 


ea 


Complicating the issue oF various tests measuring different. skills 


lack of comparability. in the level ‘designations provided by. test” 
aids da The’ cutoff points used -to designate Timi ted dnd proficient 
vin a ‘Jangdace are, not anchored | on criteria. whitch indicate ulie ther = 


ts. can or cannot Function effectively in. English-only Instruction, 


rently available, many language proficiency instruments fail’ to 


" distitguish between those who ) may be rly. limited or: proficient ina. 


ge and those who are. not. The researcher Suggests the use of. 


"Specific external criteria’ (G, Ba: grade level: achievement) to validate 


& 


cee 


i. ‘Siusion that. limi ted di Tingual language proficiency. is a widespread phe~ a 


* ¢ . 


tests which. ees lanate: proficiency levels based on, monolingual horms may ~ 
“not be valid Indicators of banguaga proficiency, sufficient to succéed* 


"Engl ish-only classrooms , without special language « assistance. 


ie was suggested by the researcher that the concurrent and content. 


er 


validity. of language tests. and the predictive. validity of cutoff seated,” 


G 


lead. to - the possible misclassi Fieat ion of non-English language background 


(NELB) pEUMentesis Approximately. ‘thirty percent of the students in ) this 
study, were. inconsistently classified ee any, two ‘instruments. : 


cam 


Error in classification also occurs | if a bilinguals. language skits. 


are measured without consideration or distribution of skills across. “twor 


"languages. ‘te? was though ‘that perhaps students dn San. ose, California cay 
had been raised in 1 diglossic environments using Spanish for one set oF 


functions: and Engiish. for another. “Results of this” Investigation Thdicate 


that these: students do ‘not. appear to come “from diglossic bilingual. environ= seg 


7 ments. Rather, students. use Engl Ish ‘and Spanish. in both home and school 


cas situations; al though stronger in 1 Spanish, their: languages a6 not seem. to be: ae 


~ Separated as: 4 function of domain. 


The Tack of distribution of language skills. across languages and be 


domains might also be related to the student’ age. ane length of residency. _ 


‘Que: to the restricted range of. the third grade, there was. little variation 


ae, 


ta length of residency. age a 
“en, + . + ‘ + “ - . 
SFinalty, tha, fal lowing conclusions elated to the concept. of 'semi- ns 


lingua} ism! were. drawn: by defint elon, "seni lingual isa is limi ted 


eee ee 


_proficiendy in ach La land dlp. 7 The results of this” Investigati on’ Indicated 


that. "semi Lingua li sm" exists only as a concept. tha is. no reliable” 


i) evidence ‘the existence of the phenomenon. Since ‘there appears to ie | 
ne — ta eat measure. the pheriomenon nor. unambiguous ly identify Te. 
4e% is. not useful as a. Construct. Some: literature on. “semi lingual i sm a 

“suggests: that limited bi Lingual language proficiency may have fegaetive 


cognitive results. No indication of this relattonship was - found to 


Sates for this. popliatlan: Although any one test or ‘comb ina i on of tests: 


. indicated that a student. may appear to be limited. in both Ly. and Lo (and, : 


this identification was likely to be. unreliable and of questionable. 


validity), no differences in ‘cognitive development were ‘discovered bétween 


” 


limi ted. and proficient roles oF bilingual students. 


Contributions a the a? coal 


» 


The reported Findings contr ibute, in general, to 3. better. understand ing 


of how to assess the language - skills of bilingual students. Specifically, . 


‘they contribute to-a better “under standing of the following - “areas in the. ae 


vP. 


REP: ae 
a Cognitive sbiltetes ina first and second. language a 
ot "Setting and prafiiciency in av First and: second Tanguage. 


le Methods, for assessing “enguape proficiency. in a First and 
. Second » Fab aas ; 


’ 


“button of this study fs related to. the clarification of the concept. ‘of “semi ~ 
Tinga lism, " “Results bs not lend support: to the ‘conclusion that limi ted 


. ‘bi ingual Janguage proficiency isa: widespread. phenomenon. Rather, the. 


~ 


ae 


nitive abilities in a first and Second ‘Tang uage. . The main ceontr i= 


conclusions indicate. that "semi lingual sm! 


exists only as a concept: Thus: =a a4 


_ the suggest ions that indicate the existence of "semi lingual isn may be the 


result of Timi ted language proficiency instruments rather “than limited 


language proficiency. 


The researcher also four no di fferendes® dn | cognitive deve lopment : 


"between limi ted and proficient groups of bilingual students. ‘This is E . 7 


contrary to results F rom other. studies that indicate limited bi lingual oy. 


language proficiency may have negative: cognitive results. (Sku tnabb-, o 


anaes & Toukotaa, 1976). 


y_in a. first and. second aia ua e. fe was. Found © 


that bi lingual ‘students! “Tanguage skills must be measured across the two. ues a 


“languages to have . an accurate understanding. about the: range ar: Tanguage 


“skits of these students. ‘The investigation indicates that students used 


English and Spanish: in. both: ‘home: cand. schoo! situations. Al though they. were. 


‘he ° 


found to be. Stronger in: Spanish, the languages. did not seem to. be separated” 


Jas a Function of ‘domain (ive, Spanish was not eed for: one. set of. Funetions 


ro 


PA i OS 


“and English for ‘another which: is a possible result of being raised | ina... i 


“diglossict! envi ronment) . a rr | oS ase ES 


am . 


‘Nethods for assessi language proficiency in a First and second: 


Language. For the ‘Purpose, of placing, language’ minority students in appro-. e 


‘ 


priate educational programs, no single’ Jariguage proficiency measure accounts 


for the various, language skid 1s students possess. Results From cross tabu- ; 


ations between test pairs, “intercorrelations among - language tests, 


“d multiple regressions arid Factor analyses indi cate that each language test a 


used | in this. investigation provided unique informatio’ a about the langhage 
proficiency of the students. — Measures of granmar for Jexamgle, do not ee oo 
‘indicate ‘the . total language. proficiency of students. A word of caution is, 
_ given about concurrent and content ‘validity of fanguags tests and, the pre= 
dictive. validity of cutoff scores which can Jead ‘to the possible nisclssi~ 
~ fieation’ of language i ini nor ity Stuecnts: The researcher cone ludés with 
“recomendations that research regarding. language tests, ‘and their predictive.” 
validity be under taken and that the reclassification criter Ia for. bilingual >; 
students be feanalyzed. a ‘she strongly suggests that multiple indi~’ pan 


‘cators of language Brorreleney be used for placement decisfons. 


. 
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“in: ma the. Language. Proficiency of: 


| 
| Solicitation for prapodals. ee ig ta 
| Bilingual Persons. ! 


Overview ey, Sens i eae. = Me 


‘Proposals. are being sought for fundamental research prodects on oe ee 


, issues associated with the: assessment of communicative cénpeterice/ language os 


> eos 


" proficiency. of “students From many. second language backgrounds be 


ing served in - 
. bilingual Programs, The concept of communicative competence, developed t by. 


Hymes, is critical to Tanguagé ‘Proficiency research. It: deals vith the social 


ae and cultural knowledge an individual is assumed to have to. enabi fe hin or her ° 


ner use and interpret linguistic forms (orate written). appropriately in given : 
‘contexts. 


‘Language proficiency’ is’ ‘to be understood as encompassing both a 


“receptive and productive skills. in both oral and written Fanguage'r mediums. 


og Langyage proficiency refers to the ‘fluency and accuracy with which an ate ee ey 


individual manipulates, language skills for communicative purposes: in. the 


car receptive and expressive areas. 


. . he i Ree 0 oa . ‘ ai fe “es : 2 
ei af ‘ : oo 7 é alas 


From’ this: perspective, assessment of communicative competence answers ee 


. the question: Upon ‘observation, ‘How competently does an individual. receive 


"and transmit appropriate meaningful messages in as specific context te “Assessment 
/ of language proficiency. answers the question: “As measured on a contingum, 2 


how well does a ‘person. ‘speak, understand, read, or write? While it: is not 


- possible. to ‘establish an. absolute distinction between Tanguage proficiency 


and. communicative competence, the understanding here is. that. ‘the ‘term Tanguage 


of 


‘profiefengy t is ‘Subsumed within the broader concept of ‘communicative competence, 


oy 


‘. ‘The First = two, one’ year, funding eJeles will begin in the., aks ” yee og 


fant of 1979, for résearch on 0 the: y Tanguage: proficiency of f biTingual students, 


- from Preschool through high school. A biTinguat here is defined ina broad: 


sense as referring ‘o a student who Lives in a ‘two-Tanguage- environment re~ - 

| gardtess of how wel }~ he or she span the non-native language. It should be 

“noted tHat this definition should not. be ‘instrued to include differerit 
varieties of the ‘sameTanguage, na matter how” distinct they may be Thys” S oa 

. TBeareh focusing on regional varietied (diatects) is hot being” ‘solicited 
through ‘this announcement. Research: Studies focused on adult conmunicative 
competence are ‘also ineligible for Funding through. this solicitation. It 
should be noted that research from: a variety of language and, cultura] back- = 

- groinds is ‘strongly: encouraged. The specific details of the research that he 

i will be funded are found in section III of this solicitation, Objective. of. 


© 


Research Effort. = <a 3 | Ra an 7 “2 


pronbcats: will be funded on a one year basis. In a. very. few exceptional ~ 
"cases, a. gieae may be funded which. will require more ‘than. one year to ae ge 

; complete. (e. ges longitudinal studies). However, -the level of funding. will. not 

be greater than. for a project of comparable size to be. completed within one | 


"year. Dusticattons for. the extended time, should be given. 


. Approxiinately $150, 000 is 5 aatTaasenh ye year for this effort. It is the 
intention of InterAmerica Research AsSociates to support a smal] number of | 
quality research projects. It is estimated that 6-10 Projects will be 

_ funded under this. solicitation. Offerors should take ‘these considerations: : 


"into “count in aa their propdsats. 


Da 
“ - 


IE. Statement of fee. * € Re See - ca i 2 - La 


~ 


Efforts to provide schoot ing to students from a variety of language back- 


was . oroundé ¢ suffer from inadequate measures of. Tanguage proficiency. ‘Teachers and 
9 : 7 | , - 7 ; ; Z . _ a 


program administrators: ‘need to understand student’: proficiescies in Anew. 


_—adtive ‘ahceages and i English: in order to design and- provide sapropriate 
| schooling. Measuresiiot English. proficiency or competence’ in the student! Ss bg 
“native language are often restricted to formal toys of iinguistic ability - 
which tap grammatical, phonological and, sTexicalkyorledge. These tests are’ 7 | 
a often insensitive. to the student! S success in using language in actual, sitlations iy 
in ‘school, ‘at ‘home, amongtis or her peers, or in the communi ty at ‘large. At | 
~ the same time, these tests may fail to measure Tanguage_ proficiency ia a way 
; that is directly useful: to the teacher in planning instruction .for stu- 
“dents, because the skills measured by the tests cae differ from skills of. 


coneern: ao the teacher. In addition, tests ‘of language. proficiency often 


* confound linguistic Skills - with underlying ‘cognitive ‘skills such as memory, 
problem solving, or creative thinking. It would be to our advantage to - 
"account for Tinguistic development in ‘bilinguals, and then to explore the | 
instructional implications: of both cognitive and linguistic growth: and their. 
interaction - in students dealing with two Janguage systems. FinaTly, teachers 
. need to understand students! language. proficiency Th terms of the kinds of rides 
proficiency” required in their classrooms, ‘and “they need to understand. flow: —o | 
: proficiency can be assessed effectively”, . es a Ss | | | 
Pe a a bz ae ar 
_ Since research on language proficiency /conmunicative competence ms 
“has been pursued. somewhat independently in a. fumber of different Fields in 
‘ - recent: years, including sociology, anthropology, Vinguistics psychology, 
| education, and speech communication,’ this ‘solicitation seeks proposals . 
- from a broad ‘range of disciplines, and especially: encourages research” . 
"strategies from a variety of fields, e.g. , ethnography of communication, 


" psychonetrics, Survey sociology, sociolinguistic analysis of. discourse 


variables, developmental psychplinguistics, and: cross- cultural sociatization, 


er es . Sener no 56. oe : na . - ; 


Ofpparticular interest are studies which ‘investigate discontinuities between 

ae home/ communi ty settings and the school. as they affect or elicit proficiency in _ 
one or both languages of the bilingual student. Also at issue are the effects | 
-of different settings. Because so little is known about fundamenta] 

factors affecting communicative competence, and the interaction of pro- 

tietency in two: .Janguages with one another. and with ‘other cognitive and 
social factors, proposals. on a broad array of. basic research topics have been . 


considered appropriate for funding under this solicitation. 


Basic research is sought which might. enable educators: and ‘scholars to measure | 
language proficiency in both English and. in a student" s native language, in. a manner a 
that is. sensitive to the range. of students’ ‘communicative and cognitive come . 
petence, dnd that is educational ly useful. The specific objective of the research 
is to study characteristics of students’ language competence/profictency ina | 
variety of hatural communication situations and cognitive: task situations, 25 


a foundation for ‘developing better theories and working. notions of Tanguage pro- 
. ficiency, and/or ‘communicative competence, and in turn, for developing. effective en 
techniques for measuring language proficiency of students ungse native Jangyase 


is other than English. 


{11s ,0bjecti vel of fate, Effort 


- Research is Aequested through’ t this solicitation for the investigation of 


basic research issues in bilingual communicative competence and its asséssment | 


in the classroom. Research in ‘ @ rea of Tanguage’ proficiency 


assessment is relatively new and un veloped, particularly, ‘the use of | socio- 


linguistic approaches for the study, proficiency jn both the native and 


; the English eae In order to fill this void, through this, solicitation, 


researchers from a | variety of disciplines, including researchers with a direct: 
‘¢ familiarity with the Tanguages and: cul tures “they are studying, should contribute 
to this Siiorts 2  e  e 


‘The research, under this. solicitation, will consist of a competitive | 
program designed. to support a ‘number of relatively smal] basic research projects 
aie four areas. The four areas and the issues to be addressed ENrough responses: 
to this solicitation -are: | ian | | | 
o Cognitive abilities ; and Brerictency in a first ana: second languages 
, .— Setting and proficiency ina First and second Tanguages 


a) Competence in classroom Communication a aa ae aot 


o Methods for assessing proficiency in a Tet and second Tanguage. 


Research ‘eligible for funding should focus on school age: biTinguat students (pre- 
| school through high school) from a broad: variety of language and cul tural backgrounds. 
« is _ Cognitive abilities and proficiency in a First and second Tanguage: 


ea What, effect. do cognitive abilities : and language Bron) cteney : 
have on each other? . 


® 


be What: cognitive demands are - implicit in instructional tasks 
: . ..Which affect the types of language proficiencies that. 
se appear to be involved in performing these ROSE 


a . c. Are particular levels. or: r. types of cognitive development 
a HSCESSRTY for the acquisition of a second language? 


d. Are. there Possible. beneficial or detrfmental levels of 
Proficiency in one or two eo with a to... , 3 oe 
a Specific cognitive abilities? at ae 


e. How can cognitive demands,” such as memory or roblen solving, 7 
_ be a eae From Ls demands ? ; by 2 ee ad ae 


s 


‘Research ign ‘include, but’ is not. restricted ta, associational studies, 


7 cross-sectional studies” across age spans or critical “transitions (e. g. from 


‘childhood to adolescence), or task analysis of the cognitive demands OF 


i] 


“lc tection activities. ae o oe ~ 58 


A FuisToxt Provided by ERIC IY 


= i 
ad 


a; Setting and proficiency ina first and second Tanguage: 


a. What situations does communication take place ‘in, and how | . 
can particular situations me or ee language os 
- use? 


, 7 by . _ _ . ¢, 


a ae What are variations in Tanguage ode. by | students across 
| different, Settings or situations? . 


¢. How do contextual variations in language use tact sven 
and. interpretation. of proficiency? ; 


° de -How do ‘school relevant proficiencies affect non-schooT situations? 


e. How can socio-cultural determinants of appropriate: language ny 
, Penaviok be accounted for in assesment practices? . 


Research strategies: night include, but are not restricted to, case studies, 


“of. individual students, naturalistic observation of language use in various: 


w 


| contexts in and- ‘out of school, or contrastive studies’ of the Findings of 


“different assessment strategies. . ae 


3. “Competence: in classroom comuniicaticn: re a ae 7 a ee ee ge 


~ What are typical communication: demands ° (oral: and written) in ae 
- + both English. and native languages that are plesre:< on . xe 
- Students in bilingual: classrooms? 


be. What: are the ways. in which students ‘of varying oo of: 
oe English. and native language proficiency. cope with conmini= 
_. cation demands: in bilingual Classrooms? Se rg 
c. What are the. ‘effects of teacher language proficiencies on class 
. room communication characteristics?” . . 


d. How does the ‘social structure of the eievecion effect the oe ay 3 
aa way in which children use one or Lad Janguages? ee ie ee we 
"Research “aighe: eipit ise on, but is not restricted ‘to, ethnographic 7 
. ‘methods of observing Vanguage use ‘in ‘a particular context, on other. methods. Bie 
| recording and analyzing natural behavior, on more traditional methods for. ? 
analyzing natural behavior, or on more traditional Methods for studying | ae 


communication. ee 


we 


1 4& Methods for assessing proficiency in a first and. second ‘Tanguage: Wi 
a. How does: thi knowledge. that ‘language use varies across — 


_. different contexts broaden the potential for Gearing and 
evaluating kinds of proviciency? 


b. -In what Way> can assessment situations be: Seen ce ‘and 
manipulat d vin Order to elicit ‘Samples of natural language?.. 


ar c. How does litited language performance and spontaneous . 
ee _ Janguage erformance differ men aude: agsinst various eon ae ae are 
. , criteria jof proficiency? ; a Sa ee 8 ae ti 


d.- Do different situations elicit Venguage pertoruence con- 


ducive to assessing specific aspects of eee . g. . 
eemprene STON eee speoceR rien yT 


. ¢ 


/ 


“ag, a been reviewed ty a panel of reviewers. . _Proposats which do: not address, 


8 ea 


suestlane which: direct! afféct: bilingual classroom | practices. | In order’. for . 
research: to be maximally useful e classroom assessment practices, it is. : 


important for researchers te be aware of claséroom realities, the neggs 


“ 


—~ 


7 facing teachers. and the constraints and opportunities. -affecting the classroom 


"situation. 


In coordination: with she propdeed research a program of professional . 


development will be oOngoing.. oC will involve the familiarization of a smal] 


group of teachers with new, research- based approaches to assessment. 


, ; 
Teachers will be introduced to. the Janguage proficiency research conducted 


| as a result of this solicitation as well @s other pertinent research, _ Through 


this, training these teachers will be assisted in interpreting and applying 


this, knowledge. 


seminars, and guided research.- 


The funded researchers will be invited to seeticine ina three 


day conference 


‘This group of teachers will participate ‘in workshops , 
gs 


& 


to ‘exchange research findings in late spring.” eo ae also. 


anticipated that some of. the researchers will participate as trainers in the. 


initial ‘stages 


tna: conference 


of the training effort. -InterAmerica wil] provide funding for 


and the teacher training activities; they need not be addressed 


“in either the Technical or Cost roposels: 


Ive Guidelines for the Preparation oF Proposals, 


A. "Application. Procedures -~ 


Is 


Eligible Offerors: 


Eligible offerors joclude individuals, SEA's (State Education 


_ Special attention. is directed to the requirements for — 
- ‘Technical. and Cost Proposals. to be submitted in accordance : 
with these ie nue iene 7 ar 


a 
a. 


Agencies), LEA's (Local Education Agencies), as well as. 
organizations, both profit and non-profit making: 


Instructions to. Offerors: 


The following ingeruebions establish the eee aoete: minimum - 
requirements for-the format and content of proposals. 


“The: ‘purpose. of the conference will be. to valine Findings . and. provide feedback 
to the funded: laa as wel]. as to ge review the neers of the - 


research effort, -_ 


. bi is _ contemplated that. a firm fixed rice t 
i will be awarded. | P ype of conitract.. 


‘The. ipropotal Shalt. be. in two ners -a "Technical Proposal” — 
‘and a “Cost Proposal". Each of the parts shall be separate ~ 
and complete “in itself so that evaluation of one may be i 

‘accomp] ished independently. of and concurrently with evaluation 

of the other. The Technical Proposal shall not contain any 


"reference; however, resources information, such as 


data. concerning labor. hours and: categories, materials,. sub- . 
contracts, etc.; shall. be contained in. the Technical. Proposal 
sa thatthe offeron's understanding of the scope of work may. 
be evaluated. It must disclose the technical approach in: as 
much detail.as possible, including but not limited to the 
requirements of the Technical Proposal instruction. Proposals 
should be ca ue but, should not exceed 50 pp. eae doubles, 
Spaced) in length. 


Proposal deadline: 


The deadline for. receiving proposals at che address 2 
below is toon, November.26,-1979. Eight (8) . ' 
copies of the Technical Proposal and - Bigpt (¢ iy 

of the Cost Proposal must be UDI Ss ‘to: - 


Charlene Rivera ae: 
Language. Assessment: Project Director . 

. InterAmerica; Inc.’ . — 

- 1500 Wilson Blvd. Suite 800 

: a es 22209 . 


a 8 


| Uiite Proposals and Modi fications of Proposals: 


ay, “any proposal received at the office destanaced 4 Wet, oe: 


the solicitation after. the exact time specified 


for receipt will not be considered unless it is. 
received before award is made, and: 


a 1) It, was. sent by registered or certiciéd mail 4 

not later than.the fifth calendar day prior — 
to. the. date ‘specified for ‘receipt of offers ; 
(e.g., an offer Submitted in response to a 


solicitation requiring receipt of offers by - the — 


. - 26th day of the month must have beend meee: 
oe the @ist or. ete 


“It was sent by mail (or telegram if: authorized). 
‘and it is determined that the late receipt was - 
due solely to mishandling by. InterAmerica after oan. 
receipt; . = * a ee ae 3 


3) It is the only proposal received. ied 


| Any modification of a proposal is subject“to the same 
conditions: as ‘in (a) of this provision. It should ba 
noted though: this does not apply to the normal :Re- 
_ Visions to proposals by offerors selected for-dis- 
- cussions during the usual conduct. of negotiations 
with such offerors (those determined .to be within. 
_ the competitive range), 6 - ey oo : 


‘The only accéptable evidence to establish: 


“The date of mailing of a late Proposal or modification, . 
‘sént either by registered mail or certified mail: is 
in the U.S. Postal Service postmark.:on both the en= = 
_ -Vejope ‘and wrapper and: on the Original receipt: from the | 
U.S. Postal Service. If neither postmark shows:a 
legible date, the proposal or modification of proposal 
Shall be deemed to have been mailed late, (The term = 
"postmark" means a printed, stamped, or otherwise s,s: 
Placed impression exclusive of a. postage meter machine 
_ impression that is readily identifiable without further. . 
~ action as. having been supplied and affixed on the. 
_. date of the mailing by employees. of the U.S. Postal Se aa td 
_, Service. Therefore, offerors Should request the postal. .°.°- °° 
clerk to place.a hand cancellation bull's eye “post- .. ‘ 
‘mark? on both the receipt and the: envelope .or wrapper. 


Notwithstanding (a) and (b)of this provision a late ane 
modification of an’ otherwise successfil. proposalwhich 
makes its terms more favorable will be.considered at 
any time it is received and may be accepted... 
Proposals may be withdrawn or telegraphic notice. re- 
ceived at any time prior to award. Proposals may ~ . — 
be withdrawn. in person by an. offeror or his authorized 
representative, provided his identity is made known 
and. he signs a.receipt: for the proposal prior to award. ‘ 


a 
eg 


_ ~ By "Proposal Content. 3 fae 
ee ; ‘Proposals should be Prepared tising the folowing format: 
a hits be Technical Proposal: ; vas _ - ” Cost Proposal; 
a | i 3 ntroduction/Background . ¥ aus Budget Me 
vy we IT, - ° Statement of the Problem TT. 
“plo. TELL. Seope of Work/tork Plans Pole Adinistrative , 
bar cee iy, oe | Management/Staffing Plan - ne 
” a Pee er a e- P y : eo Pe ae a, 
i" .. Technical Proposal: ee e 2. * : oo 
a _Introduction/Background: ‘This section should provide A description be 
a or the poten in.which the research will take place and the demo» 
co 4 : ‘ e: ie ee 
es + graphy of the: ‘areas This ‘should | include; but not. be Vimited ° ae oes 
md to the Following: Se ae ea eee 
cio Ce ae LF 7 Community: language history; et Poh 
i 2. Description of bilingual Program. in diessvoon(é . where. : 
[7 —* esearch effort is expected to take place. (if: ee ae 
oc is a 3. Principal Investiaator' s and/or institution’ s experience 
p a a working with the Conmunity and/or school district where — 
a ae ~ iteis expected | the - research effort will take Place GF. 
eS oe. applicable); = 
| ae | , & ie Bescription of any’ dooperaeive ne ae have - 
a on ee ae been. entered into insofar as research sites are. con 
oe te -—* ef cerned (1f applicable); , : so 
a. “ ° + _ (History of involvement’ in similar oe Pecearch ‘y oe es 
Bagh ey a ae i ‘Principal Irvestigator and institution: or alae 2 
ei. ee we 4 Pe aes, 3 gaee ge rer iF not associated with an, tins ti tution . 7 
he, ee ys Statement of the Problen: ‘This section should contain a 
: < comprehensive review of the literature related to the research ae 
es eee ee, area(s), and Assue(s) to be itvestigated. a applicable, ritten, 
ats _ ; assurance of cooperation by the site where the. m proposed: ae : 


crebearch 1 is to. take, place should be tnicluded. 


“Research questions or hypotheses developing out of the review 
* oF literature, and, if applicable, the felt need of research: site. 
"personnal which wil be addressed through the proposed ‘research’. 
ee should be stated. _ Any methodological issues or problems | 
_5 which Tay: affect ‘the research and. ‘the € proposed Solution should ¥ 
a be included, | : | - 
* Scope. of Fork hoe Plan: The first part of this. sectiza should. 


succinctly present the aims, methods, and ‘expected results, of ee. 


the proposed research. 


The second part. of this section should contain: a precisé, oe 


detailed sequential set of. tasks; to be performed in order to 


-¢ 


|, collect and” analyze the information related to ‘the research. 


ae 


issues under Investigation and to- report seas Findings. 


. The third nirt ‘of thig section should contain a detailed, 


. description of how each of the. tasks will, be achieved. 


Following are a few ‘points ta: ‘consider 4 ‘in Preparing this 


Bs portion of the. proposal. 


There eioutd: be a eae and ogical. rolationship 
.among: {a).the basic idea of the research proposal, 


_(b) its specific aims, (c) the stated justifications 
or: Felt need for the project, and (d). lines: of. 
linkage to existing practices a0 theory. — 


<ian The sampling plans used, contro! ‘of relevant variables. . 

**  .and general research design: ‘should yield. believable . 

“  " yesults’ (criteria.will differ for. ries eee and. anal 
perimental Studies). : , . oo) 


The proposal: should: ere whether or not the approach" 

ee proposed offers any thing that might be new or a 

_that clearly warrants support for.tryout, or consti- _ 

“tutes a sign tticens, Coney Wee ien: to ce sl sc 
or practice :. a oe 7 . : 


ee ee ath ~ -Potential probléms and proposéd means of ‘aaa 
oa Bee dealing with them should’ be described in detail. . 


‘§. . The ‘proposaT should provide adequate. provisions 
oa, for maintaining communications with InterAmerica — — 
. and other projects, funded under this solicitation. © 
Included should be provisions: for appropriate and = 
= Pimely reports. 003 


6. ~~ Awareness of the need to disseminate findings ae mee 

©, through a variety of means, including via 

the training program to be operated by Inter-. _ 
“America concurrently with the research effort, | oe 
‘Should be addressed. gino an 


7. ~The proposal should address the receptivity of the - 
 Yesearchers and others involved inthe research to ~ 
sharing and coordinzting their findings with other 
_ research. projects. funded -under this solicitation, © =). 
A mechanism for external- evaluation of the résearch 
_ Should also. be provided, a eee eee 
8. Define the research design. in terms of the relevance 
‘ of the results for potential uses and users; keep 
in mind possible replicability by trained school - 
- personnel. om Se ee oe es 7 net 


"9." Develop-a final report: that can be disseminated. 


_. Staffing/Management Plan: This section of the proposal ‘should a 
‘describe the qualifications of the personnel who will be o : 
_ assigned for direét work on this research effort. ‘Information oe 
"4: required which will show the composition. of the total Corre 
~ personnel efforts, general qualifications, and-recent experience 
with, similar research effort. “Special attention should be " 


given to the research qualifications of the Principal Investigator.) 


“Resumes of proposed staff which indicate education, background, ae 
recent experience “4 specific research or technical accomp]ishments ae 
- should algo be included. I¥ they have not been identified, a oie 


“+ detailed statement of required qualifications and.task responsibilities 


a 7 
« 


"must be given. "te should be noted that qualifications of proposed 


staff. Wil] weigh substantially in, the evaluation of. proposals, 


Other personnel ‘involved with ‘the esearch effort, as ‘consul tants 
r ‘through in-kind arrangements with institutions, should also be 


pm and the extent ar their involvement. indicated. Summaries 


of quali Ffeations or resumes for these persons should. also. be 
submitted with the proposal. ae ‘they, have’ not been identified 


a specific indication. of Fequired qualifications. and task respon= a ee , 


; | Sibilities: should be given. 


- This section should also indicate 3 in. chart and/or. descritive 
form how ‘the various activities will be. coordinated so as to. 
> tonsa an awareness of organizational influences. on Project a 
| “implenentation 2 and control. - The. proposal, should indicate the 
“percentage of time that each Person will spend on the project, 
Respondents should also indicate how: their schedules: corres- 
. Pond with the schedules ofthe schools. or: school districts ine, 3 


. volved, if appTicable. 


If not provided elsevheres respondents should describe current: 
or Previous related grants or contracts from which the Principal 

Investigator and/or institutions have drawn. or are now drawing’ ee ee o 
. support. Identify program by title and- indicate the agency. or a ee oe : 
organization who supported or is supporting ‘the work and the —_ 


, Tevet of financial support given. 


ST 


‘Describe other support. being received or applied for to ‘support - 


r the same or related research involving the personnel who. will. 


be: conduc ting the activities. of this. research’ effort. 


hes oe Other ro stn a A 


Be ts) aa 1 sc liane arrangements ‘which no one or. ver ary. fei’ persons, 
toe welt Qr organizations. are likely to have which is man~ » 
ae ea | dattory : for: effectively. carrying: out this. research, 


—_ - i. 2... Equipment ‘and unusual operating procedures established 
hoe. - ’. to Protect Peron! From. hazards. aesccteted: with’ this” 
_ Project, . 


base TL. <r a Other factors. vol feel are ¢ important to suppor your 
hae a we ope research. ‘2 es eee : 


worry “. : : : aay 
wae * 
b fae 4 a 


Performance and delivery schedules which indicate expected 


a a 7 performance and delivery time-1iAés should. be included. Schedules 

.- ae i “should be shown in terms. ‘of calendar weeks or months, ‘from the | . 
ican - effective date of ‘the grant. Schedules shguid be such that 4 ee 
Ay - they can be used for internal or r external moni toring of the, 

L project’ progress. Delivery schedules for Ci alied will. be as” 

ae, on follows: | a : 


“4, 


i . Me 2 Progress Raper ia 3 month. after award ‘of. 
bee . <>. research project). Ten (10) copies, of the ‘report 
shat]: be. provided: to. the project officer; 


f 
Le es. Pinal ‘Resorts a month after terminiation of’ 
. “ .s*spasgearch project). The contractor shall pron oe 
Lf oS) wide a: camera-ready copy, plus ten: (10). Sa - 
pLp 2 copies of a final, ,edited. proofread report 
av ee 4° following an approved: format... Guidelines will 
fs ce Hg Ree be provided to funded researchers; 7 
rig Lae : 


-_ a “An abstract of no more than..250 words shall sige. be: 
ee provided with each Progress. Report as well as with 
ie a a _the Final tase : ) ao 


oO 


¥ : P : gS OS 
. ag . 7 


" Some additional points to consider when completing this “section . 


include:. Ss . 
4, Indication of the fact that key project. personnel 
_ Will devote adequate t{me and energy on the project. 
If in a school, demonstrate that this is in fact. approved 
by appropriate officials. Say, 2 3.5 ar 


‘ Provide evidence that there is adequate. involvement . 
and ‘support offered by ‘the administrator and es-.. 
pecially middle-level administrators: and others who. ~ 
have the fica to facilitate or impede the project. - 


‘The experience and achievement of the key personnel should 


indicate their Capabilities in relation to the nature — 
of the research effort proposed. .. # oe ee 2 


- 


—y Cost Proposal: 


1. “Budget. - 


: This section of the proposal should contain a listing — 
of all direct and “indirect costs dss ciated with ~ si 


‘the research project. 
The offeror, as a minimum must submit cost proposals 
fully’supported by cost and pricing data adequate to 
establish the reasonableness of the proposed amount. 

In additions =- oh, woe ee 

‘a. The cost for individual elements, “such as - 
* analytical studies, reports, etc., shall. 
be itemized, ta 

The estimated cost of each phase or segment 

of the offered performance shall be: itemized; 


« 
a 


c byeakcoue of direct labor cost shail be a 
—.. estimated. by major functional areas ye erag 
F - number of person hour's and applicable actual 
an Soak or. average hourly rates, - overhead oe 
ier . and Supporting, schedules; a : 


he Breakdown of. cost of. materials shall be 
, segregated into purchases, subcontracted — 
items , and other items; 


_ @ es Travel estimates should be ‘slipportad by - 
_ .* breakdown including ae eunee hols 
, Purpose, and cost; 


fo Consultants should: ‘be ‘listed separately; 


include a complete breakdown of days, rates, 
and other Teens . 


gs. Indirect cost crates Ca senate te, over= 
. _ head, general administration): ‘If. your 
a _ institution does not have approved Federal 
- "Government Indirect Cost. Rate, include an _ 
_@xplanation and aie Geleuln tions of og 
: Papers rates. 


ore 
‘ 


"The fetlowing page contains an “sMustratton of the’ “budget: format es : eae 


y 


as 


yes 


to be ised “for each phase of the proposed project under this: soli- 
7 "citation. 


‘A phase implies stages of. achievement within ‘the total project. 


. For example, phase may end with the completion of the Preparation for: 


Field. testing after the first. three months of project implementation. 


A consolidated budget Mould t be we used which summarizes total, costs 


by” budget category. for each proposed ican of: the: project. 


é 2B 
% . 


"° SAMPLE BUDGET 


Phase I - jus . 
Direct Labor Hours , ss, Rate = —t—=~<C~*s*é« st 
sage aa : Py ‘ : : tay _ . ‘ = os : 
Principle Investigator 100. "BOO 8 2 B00. 
‘Research ‘Asst. 9 © 200 5. 2. 4,007 BOO _ 
Clerical Support a , MO> - - 4,00 | 400 a 
Total Salaries S700 2,000 


Fringe Benefits 15% = ere ee 
~ Total Labor et ee ees Oe 


aa . ar x 


-- 


Geel Pe a : i 

200 miles @ 18.8/mile eet ee on eee ae acon 

_> Parking - 20 trips x $1.00 foe Se eg en 80 6 4 
Other Direct Costs. . _ neg a 7 7 Se" 

»Reproduction ~-1500-pages @ .05/page ee We whee ede 
“Telephone ~ 12 months @: $20.00 / month | 7 | —_ ee o 240 
‘Total Direct Costs oP Gee TNE Yb. ae ag ee 
Overhead 50% of Salaries. 2 | . te 2000. ; 
Fee 7%, 2% ee oO ee . ; 7 - - \ 34672 


@ oO ye , ; ae _* EOS ORE s a ' 


a a a i re oe are 3,929, 


2. Other Administrative Data 


"7 ay The proposal shall contain a statement to the 

_— 4 _ effect that it is a firm offer forga period of...’ 
’ ~ .+ at’ Teast 60 ddys from the date of Neceipt : 

‘+= thereof by InterAmerica Research Associates, Inc. 

a b. The: proposal shall list the names, titles, and 

_ 5 eo @ , -as __ +. tekephone numbers of persons authorized to conduct 
} ee) ea ees TO et “+ .» Megotiations.  - ae he SF Seg pe PS pees 

JEERIC 2 207) Pa ht Reg@blations. - 

a te . 7 = oy ; 7 7 ; 


2 * = - oe 4 . 


‘Vi Review Process) = to 


The Following criteria shall be used ‘in Proposal evaluation with each 


v 


criterion weighted as indicated. The Proposal for the basic scope of. work Ex 


WITT be evaluates in accordance with the. Evaluation Criteria. 


A. “uality of Research Plans aa ae : ’ 


ak ; 1. Significance. of proposed reséarch, including importance of the: e 5 
topic: in terms of basic knowledge or problems in language pro- 
ficiency assessment, and including’ the likely. magnitude of the 
contribution that will be made to qnowieage if the project is: 


~ successful. _a ... .@5 points + 
tr a 2 Quality of. the proposed research study, including the folowing. 
we concerns: ° 


\ 


_ &e.. E orouonness and soundness of the rationale in terms of 
: he analysis of relevant issues and previous research; 


b. ceppropryateness of design, methodology , and analytic. strategies; 


c. appropriate. use of. the methods ey perspectives of a vee 
POT research disciplines; _ - 


d. appropriate collaboration with educate faa practicioners, 
ar ' .community members, or other individuals ‘working or aN 
s in research . sites; 


e. . Tike] ihood of success the project. ‘ 30 points: 
B. Personnel, . 
: 1. — Quality an eoneyencs of training aid prior research experience; 


- 2, Appropriateness of the mix Ot the disciplinary, backgrounds 
ie 2, of ne personnel. . : - 20. points. 


° 


Ct. Management and procedures, Oe oS ate go: 


ls: Clarity and efficiency of plans for project’ 2 a 
management; « , _ 10 points: 
2s _ Adequacy of support facilities; e. 2s | 5 points 
“3. Cost: ‘effectiveness. Re eee = “40 points 


MOT 100 points 3 


{ 
‘ a : = 
% 
= . ey 
- sy ~ 
: se : 
. 2 e 
. : : Ww. 
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“aa Ss APPEND IX Oe eee a 
— “ Breaiedown of Prdposals Submi ted nA6/73. 
According to Categories Addressed tn RFP 
; 2 : , 
ee. oA : . 
: . 
? 
- i I 
* ° 
& < 
Ne 2 , . o, 7 . 
t : _ : : . 
4° ‘ es 


Authar. 


‘Cusaina, Jim 


Carcoll,, 

Fairlee W. 
“(Northern = * 
” Arfaone ue) 


Cox, Barbara 
(Syatems and 
Evaluation in 
Education) 


oe ' 


_° Dlax, 

'  Joneph * 

' (Penn. Stace 
Univerehty) | 


. a: 


Lombardo, Maria: 


: (Boston U.) 


24. 


’ 


Title 


A Study of tha Relationship 
Between Firat Languaga Pro- 


fichency fn Japanese and Viet~ 


“nameee Imalgrarit Studenta (FF) 


An ‘Abscuenenk of the Inter= 
dependence of Cognitive 


Abtlitten and Lang. Prof, 


Data {rom the Colorado 
River Indian Tribes Resar~ 
vation (1) st 


Language and Coguitive 


Development in BLlinguel . . * 


Coumuntese ton 


. 
a: 


a 


The Rolation of “Cognitive 
Abilities in Sociel Studies 
and Science to English and.. 
Spanish Language: a 
Grades 7- 9 (R) 


9 


A Comparison of the COkns: 
& Reading Development of . 

Tcallan/American Bil. 

& Monekingsad Students 
oo 


7 a COPY. AVAILABLE 


Place of Study 
aa) % 2 
Torgnto, Canada Teating/ 


ste 


- > & 


Colorado Ind. Tribeb Teating/ : 
Stet. Analy- 


_‘Reservetjon, oo. 
aia 


. 


Rio Grand City, Interviews, 
Texae . Observation, 
ae we UA Teacher 
rating . 
n : ? 
BK section of Penn. = Teatting/™ 


PEE Anal atudentht 


Boston, HA 
1s naire, 


Teacher 


a: 


| Method — 


Testing, 


\ 


\ 


“Stat. cia d 


L_recend language - 


fublects .- 


\60 Cantonese 


Ppeaking atu- 
dente (ages 10- 


8 Dp DA=15) 


44 Japanesn- 


SS Peaking stu-, 


dents (gradee 


‘38 5): 


Pr eomnes bil, 
etudante: 


> 


Epaniah- 
‘mpesking Bil. 
etudentel 
— ABLK &.4873ed 
aradero: - 


600 iHispanic 


grades I-85 


Queation~ .. 


50 6th grede 


| etudentas 
20 Ttalfen/” 


American, 


. astinates, 1S Ttalian, ; 
Stat.Anal. 15 American 


“1egsyg 


‘To daterminet 


‘To determine -*- 


Turpogs 
- To detetaine ~ shesa6s 


effect of cogn.f 
academic ability .— eo 


on L2 acquisition —. 


8 


To determine 4f 37, TT 


- minim loval of 


0 


- performance in Ll 
Vie itecongary before 
_ dntroduction of 1.2 
to. avoid cognitive/ 
academic difficulties 


Va background ©: 
variables contri~ 


buting to bil. 


Inng. devp. - ‘ 


. Qerel. of bil/cogu, 3 


sipetioning 


a) 
os 


To * jatecuinn rel. 930, a0 


of cognitive - 
abilities and 
achievement in + 
social studies 

& aclenca 


effect bilingual 
, communication has 


7 ‘upon bara dev'p- 


Dudact — 


o 


17,718. 


14,095 


e. 


C,K,P 


Jiincet. 


SL GV : = 


“ERIC 


. JA Fuirtoxt Provided by ERIC Cog 


jae ee ee 
Author. _ « Tiple - be Plate of Study: v¥iMathod . Subfacta . 

« ° ‘ : . - : , : oo . ‘ , 
Tregac, Betsy Read ing Comprehanaton of ‘Boston, MA . Toating 234 Spantsh=_ 
(Boaton Public Spantali aad Chinese Speaking * 7 (og Cloza). speaking, 
Schoola) Students: Tha Relationships Stat. 1200 Chinese — 

e Botween Native & Second Lang. : “eA e _ Analysis = apeaking stu-~ 
7 + Oral AbLL ity & Norld Knowledge 2 gO ~ dental grades 
N (r) 2 : by t- ee: es 2-0 
“Yacmua, Reuben Proposal for an Inveatigetion ‘Philedelphia, TA ; Quentton- 40 monoling. 
'  finto the Factors Affecting : naire, lum Eng., 40 bil. 
é Successful Natnetresming of - - texrviews, Spanish stu~ 
Spantalh-epeaking Students (A), - = Teething, dente 3-4. 
“ot : ; Stat. grade | 
, Analysis 
t - ms : 
. Sn oniea obe : ° om zi ¥ 
*. pews vet * fag ak es 
. e ~< 
. . 
° or @ 2 
” ‘x 
° a) 
16 ' 
: 
(<) 7 ’ 


4 Janguens (cents) — 


Purpuan +. ‘Budgat 


To dateraina 
correlation be= 
treen existing * : 
oral lang. abldity,~ 
reading comp., world’ 
knowledge ie ot 


To determina lin~ 4,646 


guistic/cogn. 
characterLetics. of . 
euccessfully main~ - 


atceamed students 


oh 


25,200, 


; eae 
eee 
Roviower 

+ . - * 
Pry oo 
F,G,K 
ae ae 
¥,G,K 
al 
*. 
o 
S, 
} 
oo, 
a 
‘ME 


itex~Brown, 
# . 


(€) 


~ ERIC. 


| Study (0) 


_ Secetong 


“Title 
A senaing Language Proftetency 


fo Bllinguél Peraone—~An 
Teg ee Approach w 


‘BLL ingualten is Childran ‘ 
Faalliea & Schoolet A, 


Followup (Lt). 


Reacarch Program for. the 
Development & Application : 
of a Hew, Innovative Ed. - 
Program—tho Loranoy 

Learning Method (z) 


. 


* Intercelation Botwaen “Con- 


textual Varfatfon fa Lang. 
Une and. Lang. Prof. 


(1): 


‘A Proposal for Asscening the 
Language Profictency of all. 
Pareona (F) 


Bilinguals’ Noma & School 
Language! An. Ethnographic 


« 


Language Variations tn tha ; 
Aascaament of Comsunicativa 
Competence of. eieyaruel 
children (K) = 


* 


and Profictenc 


‘Various sites 
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Solicttation | for Proposals 
im Assessing the. Language Proficiency of. 
Bilingual Persons os : 


a ee 7 


Overview . . | 
Proposals. are being sought for fundamental research projects. on issues . 
‘associated with the assessment of language proficiency of students from ‘second . 
language backgrounds being served in bilingual education programs. The research, | 
_under this “solicitation, will consist of a, competitive program designed ‘to support | 
a flumber of relatively -smal1- basic research projects. ‘in four areas. The. areas: and ae 


the issues to be addressed through responses to this solicitation. @re: 


os Cognitive abilities and. proficiency in. a first: and oa oe ame i 
= 4 ‘Second language; . ie 
ey? Setting and proficiency ana forse and second language; _ 


~ ‘ 
ee Competence in. classroom comminication; oe Fee ee 


. 
ade 
va 4 


. Methods for assessing language | préficiency ina first | 
and second language. ; 


- The second of two one-year funding cycles wilt begin in the: fall of 1980 a 
f for research on the language proficiency. of bilingual students from preschool through 
“high ‘school. A bilingual here qs defined in a broad sense as referring to a student : 
who lives ina: two~language environment regardless of how well he or atie Speaks the a 
viriontiaeive language. This definition should riot be construed to include different : | 
| varieties of the same language, no matter how distinct they: ‘may- be. “Thus research 


| _* focusing on regional varieties (dialects) is not eligible for funding under this 


solicitation. Research. studies focused on adult communicative aa also qt 


ineligible for funding ‘through this solicitation. It. should be noted tha research 


os 
_ Which focuses on bitin gual Students from a_variety of ethnic and cul tural backgrounds oo 


is strongly encouraged. . . The specific details of the research that will: be funded are an 
| found’ ¢ on page 5 entitled a Eligible, Research. | 


Proposals will be funded on a one year basis only. Approximately $200, 000 
is available for this effort. It is the intention oF InterAmerica Research. be 
Associates to support a small number of quality research projects. It is - a 
estimated that 6-10 projects may be funded under this solicitation. Offerers’ a uP 
: should ‘take these considerations into account-in developing their proposals. cs 

In coordination with the research,. a program “of professional development 
organized by ‘InterAmerica Research Associates will be ongoing. It will involve | 
the familiarization of a-small group of teachers with new, research- based be 

approaches. to assessment. and will include language proficiency research ne | 
ducted as a result of this solicitation: Through the training program teacherg. 
will be. .assisted in interpreting. and applying this accumulated research knowl edge, 
through workshops, seminars, and guided research. a ca , ‘ : 

“It is anticipated that some of the: researchers. will participate ‘as trainers 
in the teacher. training effort associated with this contract. In addition, funded 
researchers will be funded to participate in a three day conference. To here 
‘Findings, provide feedback to each other and to critically review the results of 
‘the research. ‘InterAmerica will budget funds cael for the conference and 


‘the teacher wraaning activities; they need not. be addressed in ‘either the Technical 


or Cost Proposals. o~ A 


Statement of Need. Present efforts to rovide school ing to fa hon-English 
laigieGe backgrounds suffer.” ‘Students are often misdiagnosed or misplaced as a 

| result, of inadequate measures of language proficiency, For this reason educators and 
. program administrators need to have more accurate measures of students ‘proficiency 
“in their home language and in ‘English in order to design and. provide more. appropriate 
school hg. Existing measures of language proficiency are often restrictéd to formal 

. tests which. ‘tap only ‘ narrow range of gramnatical; Phonological and Texical_ knowledge. : 


They give: Tittle indication of how welt and how suceassfully the - ‘student ‘may actually 


SG eee 


? 


use Tanguage in a.range of social settings (e. g., in acnoehs at home, among his- or’ 

her peers, or in the communi ty at large). Further, little is known about how scores 

On these tests relate to communicative competence. In addition, the tests may fail: 

to provide information that is of use to the teacher for instructional planning, eet . 
because thie skills measured by the tests (e.g., phonological differences) may: differ. 
From the skills that are important for learning effectively. in the classroom 

(e.g.; ability to comprehend a reading passage). Finally, since existing tests of . 

- language proficiency often confound linguistic skills. with underlying, cognitive 

skills such as memory problem solving. or ‘creative thinking, iar are needed (if - 
possible) to distinguish ‘these in order to obtain an independent. assessment. of language 
“proficiency, or at least to determine the relationship. between linguistic and cognitive | 
‘development. As a practical goal of language assessment, teachers, need to. be able to .- 
: relate students’ language proficiency to the kinds and levels of proficiency required 
for effective participation ‘in their, classrooms, -and they need to know how to carry 


‘out: sush as assessment realistically and ‘Interpret its: results, in meaningful ‘ways, - 


) 


Objective of the Research Effort. Because so little is known: about Fundamental. 


factors affecting communicative competence, and ' ‘the interaction of proficiency in 


two Janguages with proficiency in each language and with other cognitive and social” 

| factors, proposals ona broad array: of basic research topics are considered appro- . 
apane for funding under this solicitation. a we i + 7 o 
. Basic research is sought which. will better . enable educators and scholars | | 
-. to measure language proficiency in both English ds in a student’ s native or home | 
language | ina manner that is. sensitive to the range , of me student’ s (pre-schoot 

through high school) comunicative and cognitive! competence, and that is’ educationally 
useful. The specific objective of the research is to study characteristics of students' 


s ‘ianguate competence/ proficiency in a ‘variety OF. natural communication situations, as 


a foundation for developing better theories and’ working notions of language ean rg 


eee 


r 


salve communicative competence, and in turn, for developing effective techniques 
| for. measuring Tanguage proficiency of students whose native or home language is other: 
~ than English. en | 

| Since research on language proficiency/conmunicative ‘competence ‘has * in i recent 
“years been pursued somewhat independently in a number of disparate fields, including. 
sociology, anthropology, linguistics, psychology, education, and speech communication, 
“this solicitation seeks proposals ‘from a broad range of disciplines. It especially 7 
encourages research strategies from fields such as ethnography of conmunication, 


psychometrics, survey sociology, sociol inguistic analysis of discourse variables, 


developmental psycholinguistics, and cross-cultural socialization. 


3 


Definition of Terms. The concept. of communicative. competence, ‘developed by Hymes , is. 
critical to language proficiency research. Tt deals with the social and cultural 
knowledge an individual is assumed to have to enable him or her to use and, interpret 
linguistic forms (oral and written) appropriately in given. contexts. ee < 
Language proficiency, as used herein, refers to the fluency and accuracy with | 
which an oe manipulates language skills for communicative purposes in the 
receptive and expressive meee. rt thus forms part of communicative competence and 


is to be understood as including both receptive and. Pieters skills in both oral, 


er 


~~ ahd written Janguage modes. _ 

| From this perspective, assessment of communicative ‘competence addresses tig. 

question: How appropriately does an individual ‘interpret/respond to and transmit: 

meaningful messages ina range. of specified contexts? It encompasses | both non-verbal | 

- behavior and cultural pioM cece in addition to ‘Vinguistic/communicative knowledge. | 
Assessment of language proficiency addresses: the question: As measured on a defined 
“continuum, how well. does a person use one or. more languages, including speaking, 


understanding, reading, and writing? While it is not possible to establish an 


‘absolute: distinction between the notions of Tanguage ae and communicative | 


competence, the understanding here Ts that ‘the term. language. proficiency is subsumed 
within the broader concept of communicative mere 
ae | z oe 
’ Eligible Research. The areas eligible for research are described below. Possible - 
“research ques tions are offered as examples, and should not be construed as Limiting 
a researcher's creativity in responding. to the issues. _ a 
eo Cognitive abilities and proficiency ina first. and second ‘language: 


* What is the relationship between cognitive abilities and 
‘language proficiency? Do different levels of bal ingual go ee 
proficiency effect: cognitive abilities? 


. What cognitive demands are implicit in “instructional tasks 
which affect the types of Tanguage proficiencies that 
appear to be involved in. performing these tasks? 


a ar eee Are particular levels or types of cognitive development 
. necessary for the acquisition of a.second language? 


;* How can cognitive demands, such as memory or problem 
‘solving, be disentangled from linguistic demands? 


Research might include, but is not restricted to, associational studies, 
cross- -sectional studies across age spans or between critical transitions (e.g... 


from childhood to adolescence), or task analysis of the linguistic and cognitive . 


fo 


© 


demands of instructional activities. 


2. "Setting and’ sro rieteney in a ‘first and second Tanguage: 


a * . In what situations does communication take place, and ao eee Fe 
how can particular situations determine or constrain : . 
Tanguage use? 


| What are variations in language usage by students across 
different Settings or situations? - 


vs -~. How do contextual variations in language use affect 
measurement and, interpretation of proficiency? 


* -. How do school. relevent proicichetes affect’ non-school | 
‘situations? eo: 


How can ‘socio-cultural ‘determinants of appropriate 
" language behavior be controlled fore or: exploited in 
assessment practices? — | ee | 
Research, strategies might include, but are not restricted to, case Suidiee 
of individual students, naturalistic observation of language use in various contexts . 


in and out of school, or contrastive studies of the findings of different assessment -_ 

strategies, - -_ ra re, 
3.. Competence in classroom communication: A 

*.- What are typical communication: demands (oral and wri tegh) - 

"in both English and- native languages. that are placed on © 


students in bilingual classrooms? oe FP ls me. | 
- What are the ways in which students of varying degrees, of a 
_ English and native language proficiency cope with, ae a | 
or. “communication demands in bilingual classrooms? ss i 


a What are the effects of teacher language proficiencies 
on plaseros communication characteristics? 


. How does the social. structure of the classroom affect | ae 


» the way in which children use one or: two. languages? 
‘Research might capitalize on, but is not restricted to, ‘ethnographic, nethods 
of observing language use in a particular context, on other methods for récording 
-- and analyzing natural. behavior (including language) , or on more ‘traditional methods | 
for studying communication. | 


. 4, Nethogs for. assessing proficiency in.a- “First and second language: . 


ae How does knowledge that language use varies across 
different contexts provide understanding of the 
relationship between results obtained: on objective 
ety . language assessment measures (i. Q., standardized 
and/or criterion hererences tests) ane ethnographic 
data? 


* <I what way can language assessment procedures be | 
structured so as. to. integrate ethnographic data and : 

I . criterion-referenced and. norm-referenced test results? 

A variety of disciplines and mixtures of research methods can and should be 4,8 
ae boon in investigating any. of the above topics fe, a23 naturalistic observation, 
sia ia psychometrics, sociolinguistic analysis, etc.). 

Al though it is not absolutely required, in order for tie results of this 
nse to have maximum use in improving classroom. assessment practices, Proposals: 
| should, to the greatest extent possible,. be Structured to. address research questions : 
“which directly affect bilingual classroom practices. Where relevant, proposals - 
should reflect an awareness of. classroom realities, the needs facing teachers, and 


the constraints and opportunities affecting the classroom situation. . (os 


(. Bee og 


7 splasiines for the Preparation of Proposals a 7 a? 


.. 


Eligible offerors - A‘proposal is senereity prepared, by ‘the princ ipal investigator HO 
on whose behalf it is submitted. Proposals may be submitted by academic institutions, 
non-profit ‘and prere making organizations, state ‘education agencies (SEA" s), local» 


-Sducation agencies or a combination thereof. Proposals From graduate students and 


unaffiliated investigators’ may also be Submigted.. - ie ene ee 
Application Pracedures. "Research Proposals shquld be in two parts - a. Technical Proposal. 
and-a Cost Proposal. ‘Each of the parts must be Separate and compl ete in itself so that 
evaluation ‘Of one may be acconp! ished independently of and concurrently with evaluation 
of the other. . , ee | OT : 
The — for receiving proposals is noon, July 14, 1980. Eight (8) .coptes 


of the Technical Propose). and three (3) copes of the Cost Proposal. should be submitted 


to: | . F - - - . a FPO a 
Charlene Rivera . - 
Language Assessment Project Director 
__InterAmerica Research Associates 
. _. ©1555 Wilson Boulevard, Suite 600 
es _. Rosslyn, Virginia - 7 = 22209 


Any proposal received at the office ded ignated: in the solicitation after the 
exact time specified for receipt. will ‘not be considered unless it is received Bafana A 
7 award is made, and: | | . “ 


* it was sent by registered or certified mail not-later ~ 
than the fifth calendar day prior to*the date speci- 
x Fied for receipt of offers (e.g., an offer submitted 
in response to a solicitation requiring receipt of 
offers by the 26th day: of the month must have been 
mailed by the 21st or earlier); 
* . it was sent by mafl or telegram or other guaranteed 
courier service and it is determined that, ‘the Tate 
; receipt was due solely to mishandling by InterAmerita | 
® . Research Associates after: ‘receipt: ; 


ce it is the only proposal received. 
Any proposal modification submitted after submission to InterAmerica is 
_ Subject to the same conditions as described above. It nelle be noted however that | 
this does not apply. to the normal revisions, to ‘proposals by offerors. selected for 
discussions during the usual. conduct of negotiations with ‘such offerors (those | 
determined to be within: the competitive range). 
The only acceptable evidence: to establish he date of mailing: of a ‘late 


. proposal or modification sent ‘either by registered mail or certified mail is ‘in the 


postmark on both the envelope and Wrapper and on the original receipt fron the U. Ss, 
Postal service or: other appropriate courier service (such as Federal Express). 
| neither, postmark shows a legible date, the proposal or modification of proposal wat 


- V 
be deemed to have been mailed ate. The term "postmark. means a printed, _ Stamped, or a 


4 


S 
otherwise placed Impressten exclusive of a postage meter machine impression that i is - 
readily identifiable without further action as having been supplied and. affixed on 
the | date af the mailing. Therefore, offerors should request the postal clerk or. | 
other courier service to piade the date sent on both the receipt and on ‘the envelope a 
or wrapper. _ j 
. - Proposals may be withdrawn upon receipt of a telegram or in person by an 
offeror or his/her authopized representative, provided his/her identity is ‘made , 
‘known and he/she signs a pareine for the Rees prior to award. 
: . ; 
_ The Rei es 2A ect et consists of the ‘diealadome: 
below’ in the arder listed.’ Pages should -be typed on one side only, double spaced, - ; 
umbered consecutively at the bottom, with a one-inch margin at the top. Each coy vee 
. of a proposal]. should be stapled in the upper left-hand corner but. otherwise unbound. 
Eight (8) copies are required, at least one of which must be signed by the principal 
investigator and by an official authorized to commit the submitting institution (if 
there is: one) to the conduct of the project and to: the management of funds. Any 
reprints or other materials to be considered with the proposal should also be | 
furnished in sets and attached to. the individual copies of the proposal.’ 

- Title Page. - The title page should contain the names of the Principal - 
Investigator(s) and the institutional affiliation and author'tzed negotiator. (if | 
applicable).’ The title of the proposed research should be. accurate and descriptive. 

Table of Contents. The major elements ane subelements of ame proposal 
should be listed with their page. numbers. | | a 
| Project Abstract. -A summary. of the proposed research suitable for publication 
is required. This abstract, about 250 words in Tength | will, be the basis for. 
publ ication of information about Fa project. if an award is made. ‘The phrasing. of 


the abstract should avoid first person Pronouns, =~ be informative af other 


i 


professionals ‘in the same or related Fields. It should include a statement of the : 


_ research objectives, the technical methods to be enployed, and the significance of: 


= the proposed research. 


‘Description of the Proposed Research. Technical Proposals should be pre~ 


pared using the following format. It should not exceed - 30 double-spaced pages in. 


length. 


vide an overview of the proposed project, and should. iadtcats . 


generally the population and issues to be studied. 


Scope of Work. A dwsoription of the setting and. the demography 


of the area in which the veseaich ‘will: take Blace should be . 


provided. It should include, insofar as the information is 


relevant, the Following: 


e 


communi ty language history; 


description of bilingual program classroom(s). 
where research effort is expected to take place 
(if applicable); ee 


Principal investigator' s and/or institution’ "S$ eX= 


‘perfence working with the community “and/or school 


district. where it is expected the research effort 
will take place (where appropriate to the proposal); 


“description of any cooperative agreements that . have 
‘been entered into insofar as research sites are 
" concerned (if applicable); 


history of involvement in sinilar-type pieiiech by | 
the Principal Investigator. 


- Se proposed. sampling plan, if applicable. Relevant variables anda 


- Introduction/Background. The introduction/background should pro- oe 


The first part. of- this section -Should include a - description of the . 


. 


‘plan for their control should be described. ‘This component of the. 
proposal should include a detailed: definition of” independent and 


. dependent variables and their relationship.to one another. 


In addition, this section should succintly sveuane the eandeptial: 
| framework, hypotheses, aims, methods , and expected results of the 

as research. There should be a clear and logical relationship 

among: fa) the basic idea of the research proposal, (b). its ‘specific 

aims, (c) its methodology, (4): the stated justifications or felt need “ 
‘for the project and (e) lines: of linkage to existing sractiead on cheung, > 

. i . j ne fe. 

The proposal should indicate whether or not the approach being 
' proposed offers anything that might. be new or that clearly 

warrarits support for tryout, or ‘constitutes a significant 


contribution. to existing knowledge or practice. 7 


There should be a clear and logical relationship among the meth= . 
odlogy ; ‘identifted for. studying the proposed research question and 
the research design. There should be a description of... the ‘rete- 


vance of the results for potential uses and users keeping in 


mind possible replicability by trainéd school personnel. pee ewe 
The second part of this section should contain. a precise, detailed | 
sequential set of tasks to be performed in order to collect and 
a analyze the information related to the research issues under ins >. 
. vestigation and to ‘report the findings. ‘Tasks should be justified 


individually and together so. as to demonstrate a clear and logical 


“i 


_ 


relationship to the proposed project. purpose. 
= Potential Problems and proposed: means of dealing with | 


; then should be described in detail. In this regard, a 


TT mechanism for a evaluation of the research should | 


also be provided. 

e The proposal should srovede or provisions foK hath” 
taining communications with InterAmerica and other projects 
‘funded under this solicitation. _ Included should be Provisions 
for short monthly. and quarterly reports which document ‘the 

_ esearch in Progress. The plan for developing the final report | 
should be delineated. | | | 

-* The researchers Should demonstrate awareness of the need to. 
disseminate findings through a. variety of means. Researchers 
may be asked to share their findings with the Language Proficiency | 
Teacher Training Program operated: by InterAmerica concurrently 
with the research effort.. | 

* The proposal should address the receptivity of: the researchers . a 


. and others involved in the research to sharing and coordinating 


oe their Findings with other. research projects funded under this 


solicitation. 


Staffing/Management Plan. - This Section of the ‘proposal should - ae * 
describe the qualifications. of the personnel whio will he directly 


involved in the research effort. ‘Information is required which. 


will show ‘the composition. of the etal proposed personnel, their - 


, general qualifications, and recent experience with similar research 


- efforts. Special attention should be given, to the pesesrch qual- 


pietion of: ‘the Principal Investigator \ Resumes 0 of" the rom | 
staff which indicate educationat- -background,- - recent experience ‘and 


specific research or. technical accomp! ishments ‘should also: be in- — is) 


o- . v 


cluded. ‘If the staff have not: been identified,’ a tase Statepend! ae 
_ of required qualifications and task responsibilities must be given, oo: - 
| It should: be ‘noted that qual ifications of proposed staff will. weigh 
substantially in the: evaluation of proposals. Other personnel 
\Ginvotved With the research effort, sucn as paid consui tants or, ) 
- - “consultants through “in-kind arragements with institutions, should © 
) also be identified dnd the extent of their ‘nvol verient indicated. Neat 


Summaries of qual i 


‘ications. on Assumes, for these parscné “should deo 
be submitted with the proposal. If consul tants have not been uy. 
: e -g \ : - a 
_ fied, a specific indication of required qual ifications, and task . Nee 


e . 


responsibilities should be given. 

a ‘ * : en - ‘ 

: 7 a chart and/or descriptive secount showing how the various activities | © 
will be coordinated should he included so as to demonstrate. an aware- °” 

“ness of organizational influences or project® implementation and controb. = 
. ‘The number of months or percentage of effort. to be/devoted.by by each | 
2 individual named in the proposal ‘should be stated regalifless: of the. cA : 7 
‘source of SUEDE: Respondents should also indicate how their ee | 
sche yes correspond with the schedules of the schools. or. ‘school os a 

| - nebrees a oe 
a - | — 2 oe 4 | \s - 


Tf not provided. elsewhere, ene must, describe current or 


ts involved, ° if applicable. 


previous related grants or contracts from which fhe Principal es + 
: “Tnygstigator and/or institutions hyve’ drawn or or are now drawing: 

. ae ae eR NI cee 7 
ae oo le ae 


SUPPSET. ‘In addttton, all other ‘support ‘being: received or 
‘applied for to support the same or related research iivowing: 
personnel who will be conducting the activities of °this” research . 
effort must be listed. Identity. ‘the: program by ants and indicate ; 
the agency or organization which supported (or is supporting) the - 
work,. and the level of Financial support given. 
Other considerations for. this section include: . 
° unique arrangements wate né other - or very few - 
persons or organizations are likely to have which are 
essential for effectively carrying. out this research} i 


* equipment and unusual operating procedures used to. 
protect personnel from hazards associated with this 
‘project. If the special needs of the proposed research. 
require equipment, not available, it may be rented or 
leased for the time required. No non-expendable 
- equipment may be purchased under this subcontract. 


. other factors you feel are ‘important to support your 
Rnopases: research. . : 


7 Perfortiance: and delivery schedules which indicate expected performance 
-and delivery. time-lines should be included, Schedules should be 


shown in terms . of calendar Weeks or months from the effective 


date. of the, subcontract. Schedules shouTd be such that ‘they can be ts o 


‘used for internal or ‘external. monitoring of the project progress. " 
Delivery schedules for reports will be as fol lows: ie 


. brief (2 pages) monthly progress reports; ‘two. (2) copies of oe 

= the report shall be. provided to the Project Director. : : 

: “© -tri-monthly reports Beginning: three months after subcontract 
“-- awards - they should document the: research in progress. and” 
Indicate the status of the work within. each § area of the 


- 10g” 


x 


. research. Five Gs) copies of ‘the report shall be provided 
to the Project Director. 


© “final reports (1 month after Parniiiation. of research project). 
The subcontractor. shall provide a ‘camera+ready. copy, plus ° 
ten (10) copies of a-final, edited proofread report following 
an approved format. . nas he ace td funded 
: Tesearchers. he 


* an abstract of 250 words shall be provided with the Final 
report. 


~ Some additional points to consider when completing this section - 
. eas — a ah he oa “3 


<— indication of the fact that Key project personnel will” 
devote adequate time and energy, on the project. 


* if ina school, demonstration that the project is in 
fact approved . by. appropriate officials. Evidence must 
‘be provided to demonstrate support offered by the 
administrators: and especially middle-level administrators 
and others who have the power to facilitate or. impede ; the | 
project. . ss . 


Oo 


* the tg ee: of the key ese should 
; indicate ‘their capabilities in relation: to the nature of 
- the research. effort proposed. . 


7. Appendices. These may be included as : appropriate to support tiie o 
information provided in other elements of ‘the proposal. “Updated 
-vitas of. senior personnel should also be included. | - 

The Cost Proposal. This seciton. of the proposal should contain a listing of, ail 
direct and indirect costs: associated with the research project, The offeror, as. 
ee minima, must submit cost proposals fully supported by cost and pricing data | 
adequate to establish the reasonafileness of” the “proposed : amount. Three (3) copies 


must’ be submitted with the Technical, Proposal. 


In addition: = = . 3 


© the cost for. individual elements ,. such as analytical 
studies, reports, etc., should be’ itemized; 


* the estimated cost of each phase or segment of the 
offered performance should be summarized; 


©. breakdown of direct labor cost shall be estimated by 
‘major functional areas including number of person 
hours and applicable actual or average hourly rates, 
overhead rate, and SupROrEIn, schedules; - 


“ breakdown of cost of materials. shall be sageeantes into* 
ada subcontracted items, and other items; 


. travellcestiaatas’ <haull be supported by. breakdown” 
including type of transportation, destination, duration, - 
purpose and cost: mileage rates for personal automobiles - 

‘should be calculated at. 18.5¢ per miles | . | , 


= consultants should be listed separately; complete 
breakdown of days, rates, and other anticipated | 
expenses enowld be. mneluaeds. 


° inaiveck cost ‘rates (Fringe benefits, “ overhead, 
general administration) : If your institution does 
pot have. an approved Federal Government Indirect ie 
Cost Rate, an explanation: and justification for the > 
ee rate should be included. 


4 


- The following ¥s an ‘iN lustration of a budget Format. ‘that can be used. A . 
"phase implies stages ‘of achievement within the totgl project. For ciample, Phase 1 | 
* may end (after the first three months: of project implementation) with the completion 
of t the ‘preparation. for field testing. Phase. II may conclude with. the collection of 
data; and Phase IIT may include data analysis and preparation of the Final report. . 
| “Regardless: ‘of whether the project is divided ‘into. phases ‘a. consol idated. budget should 


Take included which summarizes. total costs byt budget category for. the: entire projects es 


110, 


aoe : £ 
e .3 ae fee “COST PROPOSAL 
oe a _ o -- + SAMPLE. BUDGET 
-Phase I~ September 1 - june 15 i 
. Preparation for and Initial Field Testing 
’ Direct Labor = = "Hours! Rate Cost 
Principal Investigators . * oe 
~ 6c — 5 gga sO 5,700.00 
\ ae 120. + * 10.00 . 1,200.00 
* Research Assistants . ’ . 
RF a 380 7.00. 2,660.00 
Se ies RHO go : 380 | 7.00 °° 2, 660,00 
eG WE eh a 2. es 
| Clerical Support (a gt 
+ SUBTOTAL 7 Oe Se BSNL go 8,830.00 
Phase Ti June 16 - August 3) - 2 ae 
Research Implementation and Analysis of Data 
id Direct Labor _ =a . 
Principal Investigators . 
6 ees | 300 =; ~s«8.00 - = Ss, $00.00 
Mo 800. “2 10.000 - 3,000.00 _ 
Research Assistants . as  } 
RF . - 150 7 - 9,00 = «1,350.00 
SUBTOTAL ee | an “8850.00 
4 Total Labor ~~ 2680 26,680.00 
Suppl ies, (e.g., casSette tapes) aa — ro. ~. 200.00 
Travel 500 miles at 18¢/mile ° . se 90.00 
Reproduction = 600 pages at S¢/page oo en 30200 
"TOTAL | 7 : 88,000.00 


Other administrative. issues: 


- The proposal shal] contain a statement to ‘the ek ‘that | Tt 
is a Firm, offer for a ‘period of at least 60 days” from ‘the date 
* of receipt thereof by . InterAmerica Research Associates, Ine... ao 


NO ®.. The proposal ‘shall Vist the names, titles, and telephone ‘nunbers: 
| _ of Persons: authorized to conduct. negotiations. 


Proposal Processing and 1 Evaluation 7 


Eligible research projects will. ne. selected by a review panel of experts: 
representative of a broad variety of language and cul tural: backgrounds, who are. 
knowledgeable with regard to language assessment issues, the ethnography of. cciitiie 


ication, .first and second language acquisition, sociolinguistics, psychol inguistics 


* and psychometric research. -(Praposals which do not address the issues listed here s 


will not be considered respfhsibe to this solicitation unless sufficient justifi- 
cation for their consideration is given, The final decision ‘in such cases will bee 
made: on the basis of the recommendations of the review panel. ) . 
‘InterAmerica plans to process proposals as quickly as possible. ‘The time: 
eo. Fequired for Final action will usually be six to nine weeks, Srciusive of F delays 


- 


occasioned by modifications or supplementary submissions, 


4 


- Evaluation Criteria. ‘The award of subcontracts From InterAmerica under this solici- 


tation is discretionary. -In general, projects will be Supported in order of merit’. 
~ to the extent permitted: by the. available funds. The following criteria anal be | 


7 used in proposal evaluation with each criterion weighted as indicated: 


Quality of Research Plans | 
oe Sightficance and sep ucaener proposed research, including . 
importance of the topic in terms of basic knowledge of problems’ - 
in language proficiency. ‘assessment, and including the likely: mag . 
nitude of the contribution that. will be made to encers teint of 


language proficiency if the project, is successful. ae 25 points 


| Quality of the. proposed research study, including the: folowing ia 


concerns: 
lee thoroughness - and soundness of the rationale in terms. of . 
the analysis of relevant. issues and previous research; . 


* 7 "= appropriateness: of design, Methodology, and analytic = 
strategies: | : | | 


a - clarity of the logical relationship between the praiece 
purpose and the proposed ea 


- Vike! ihood of success. «| ; - 30 points. 
.Personnel | — weak 
oe Qual ity and pulemaine of training and prior research experience; 
° Indication of competence ‘to carry out research; 
. ‘Appropriateness of the mix of disciplinary backgrounds. of eee 


. “Appropriate: collaboration with educational practitioners, community 
members 5. or other individuals working or living in research sites 


Ws points: 
“Management . ee ; a 
: Clarity | and. efficiency of plans for project management: | Peck, 
= Adequacy of support facilities, © 0 fo 8 points - 
TOTAL «= 100 points 


Administration of Research Sumert 
. “Projects selected. for support may be funded through Fixed-priced subcontracts, 
consul tantships or other: agreements made between: ‘InterAmerica Research’ Associates. 
. and the proposing organizations. Most projects wilt be supported by means of sub- 
. contracts. which wif be administered in accordance with the General Provisions ‘of 
= the NIE contract (No. 400-79- a “Assess ing the Language Proficiency, of BA) fngual * 
. Persons". 7 | , 
‘The administration of the supported activities is governed by. the provisions 
‘of the award. Primary responsibil ity for comp] ance sal these provisions: rests an 


with the insti tutions and/or. individual selected. 


v9 - 113. ra 


APPENDIX D= 


Breakdown of Proposals. Submitted 7/14/80 
According to Categories Addressed fn RFP 


a) 


ERIC -- 


tf Ltly Ww. etlisoes + 


-@& Frea/é 


“K = Deborah Keller-Cohen ~~ 


oe aes oe 
p 
*_ NANGUAGE ASSESSNENT PROJECT , 
ce Breakdown. of Proposals Sulmitted 7/14/00 | ee z 
" According to Categorles Addressed In fFP 2 = ; 7 sd 
* Cognitive. Abilitles and Proficiency In a First and second Language . 
a : : « ° : : "3 
. Author and = - a 9 : 
. pai o batters of ee a . : \ 

; . ok - ; _ Reviewers’. 
AEEALation Support ____Budget__Revlewers . 
Cordova-Ferrer, The Relationship School Olstrict Tests, 4 Classrooms © Determine School District $10, 285.00 
Jacque Line Between Cognitive ai, Manhattan Qbservatlon,' 6th grade relationship. fl, tanhattan a 
Individual Ability and - Data ‘ te between - Te ; ; 

: Langnage Profici- Analysis © ‘coguitive - | ~ a ee . 
‘ency In a First © , ability and ~ vy <8 " ates 
aud) Second- ® “language ~ 7 . é # 
language of proficiency i 
— BEL lngual lersous . as oe ‘ 
‘Garcla, Eugene DILingual Proficiency Tempe, Arizona Tests, 50 subjects Assess the. ‘None 7” 7" $22,997.00 KV 
Arizona State Soclo-ecotiomic Class ; _ Statistical Ist grada relationship. oe a re ke aoe 
University and Cognitive : 8S ae Analysis " Span./Eng. . between : : : see : ee 2 
oe hake ; Functioning — : : . : yee | ‘bilingualism | - i . ~ ; S 
“ 1 and cognitive ee _ 8 
oe a, 1 ° > functioning 
. | Herbert, A Study to Ascertain Los. Angelés . Tests, Oral K-12 . To determlne §— jwa Angeles $31,128.00 °F.KV 

. sharles| and ‘Define Oral and “City Schools and written 200. Lanquage | tui fed School -. = i 
CHECpoint Written Language : samples, ‘Bllingual acquisition and District sa 
Systems Acquisltion: and Statistical — students proficiency 

‘Proficiency In Analysis “ through bg 
Spanish and English =e computer. ° . . ae 
. Speaking Students’ for. ahalysis of ae - om 4. 
Grades K-12 — oral and : 
oo -weitten work e 
: . é 7 . , . : : . ererrich : of oo . oe ‘ ‘i teece Fi ’ 
Nornamlez-Chavez, Study of Graphic Sense Calistoga, CA Interviews, — 180 preschool Stuy. the Calistoga Joint $29,260.00) . FyK ty 
: . Eduardo - and Its Effects on the 0 tests, data 4-6 years old ‘development. of “Uuylkied Scliool ; oe 4 
‘ Individual Acquisition of analysis K-Ist grade children's =o pistrict -°° | 
iiteracy. 2 4 : ' students ~ conceptual fza- a : . 
: a tlow of ae ae 
r written - a 
Language ee ate . 
lLombardo, Marla A Comparison of the ‘Boston, Mass. Tests, “10-13. years: - Relationship - - poston Public . $43,395.00 GP... ° 
foston Univ. Coguitive and. Reading Brooklyn, N.Y. | questlonnaire, old, Gth - between Schools ~~ ; : 
Development of Perugia, Italy statistical graders, | cognitive, oral Brooklyw. Public es : 2 oR 
Italfan/american . a : analysis 140 students, lanqnaya,- read- Schoo}s oR ine? oot, 
Ai lingual and E : 60 rel/pmer. ing, and” . es oe sgt tt 3 ; phe 2 
Monolingual Students "a gehtevement 2 an we iy = — 2: 
; ; Pa — levels of § © . ° - ae a : 
‘ BEST COPY AVHiinyie bilingual and — - ; ee : 116 : 
, as" hy “monolingual s: Lo om 


awe 


Pp» ‘paul Piatero ‘evs Guadalupe Valdes-Faliia . aS 


YY 


7 


‘Author and’ 


| 


Place of 
Orighn or 


AFEKI lation = 


_. Ramirez It, 
. Hanuel 


Systems and 
Evaluation in 


' Education. and 


Mental Health 


Redi linger, 
Wendy 
ACGESS 


‘a 


' 


ERIC 


Sanchez, 
. Rosaura 
tniv. of 
Callie. . 


Wiggins, 
Thomas 
tulv. of 
Ok Lahoma - 


ped 


Cognitive. AbII ities and. Proficlency In a First and Second Language 


‘Title 


Patterns ‘of Dual 


Language ; 
. Acquisition In a 


Hillugual Community: 
tinguistic and : 
Cognitive : 
Characteristics 


Naturalistic 
Acquisition of English- 
and-Spaul sh-As-A~Second 
Language Among Five- | 
Year Old temigrant and 


'. Reverse Migrant Ili spanic 


children 


‘Cognitive Abilities and 
Proficiency in a First 
and Second Language 


Are Cognitive Styles, 
and Language _ : 
Attitudes a Function 
‘of Language Profict- 
“ency Attainment in 
Limited English 
Proficlency Studenta- 


“e 


F = Bly. w. Fillmore - G'= Freda Genenea - K = Deborah Kelter-Cohen ~ FP - raul Platero - 


| BEST COPY AVAILABLE. 


TANGUAGE. ASSESSMENT PROJECT 


8/4/00. 


+ 


Hreakdoup: of rroponals Submitted 7/14/00 * 
“According to Categorics Addressed in RFP A, 


HcAllen,* La 
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